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“Education is engaged in research designed to assist . /
_individuals. and organizations responsible for American ;

higher education to improve the quality, efficiency, /

_and availability of education beyond the high sghool.

In the ‘pursuit of thése objectives, the Center conducts -

©studies which: 1) uses the theories and methodglogies: of

the behavioral sciences; 2) seek to discover and to

‘disséminate new perspectives on educational issues and

new solutions to educational problems; 3) seek to add
substantially to the descriptive and analytical liter-
ature on colleges. and universities; 4) contribute to
the systematic knowledge of several of the behavioral

"sciences, notably psychology, sociology, economics, and

political science; and 5) provide models of.research and

-~~~ sidevelopment activities for colleges and universities . |

planning and pursuing their own programs:in institutional

researchs, o .
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In seeking knowledge, the first step is

©  gilence, the second listening, the third

remembering, the fourth practicing, and
the fifth--teaching others.

Ibn Gabirol




‘Io Introduction and Phrpose

Tutoging programs are viewed as being among the
most successful of the several programs. designed to pro- ’
vide academic support for students who- have weak formal
educational backgrounds in postsecondary educational
institutions. These programs are also.thought to be
very successful in elementary and secondary schools.
Tutoring programs appear to be particularly effective -
at the grade levels when other students--peers--are used
as tutors.! ; @

Tutoring arrangements that use peer tutors have
resulted in positive benefits for tutors and tutees:
Tutors tend to reinforce their own knowledge when they
prepare material to teach someone else, their self-con-
fidence and self-esteem are enhanced, they develop teach-
ing skills and techniques, and they are given financial
assistance. Tutees raceive individualized instruction,
have opportunities to interact with students who may
have overcome similar problems and therefore to discover
and reinforce their own unique strengths, and they are
given an important boost toward.self-confidence in addi-
tion to consistent exposure to a role .model.

Peer-tutoring programs are not new. Formal and
informal arrangements for tutoring in postsecondary in-
stitutions have existed for some time, but-usually as
either a campuswide service for all students, or avail-
able only to students who could afford to pay for private
individual tutoring sessions. However, peer-tutoring
programs designed,specificaily to serve students from.
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educationally deficient backgrounds -in postsecondary
institufiogs are rather new and.have been implemented
in responsé to the relatively large number of students
with weak educational backgrounds who now enter two- .
and four-year colleges and universities. .. ~ :

. Although the growth of peeretutorfhg programs
~ in postsecondary institutions .over the past few years
° " has been substantial, Tittle information has been system-.
atically collected about them. Also, ehpirical evidence =
of the success- of these programs over time is virtually
nonexistent. In part, the latter condition can be attri-
buted to the relative newness of these programs and in
part to the Tack of resources necessary to systematically
~examine their effectiveness. While hard data are de-
sirable in both of the above areas, this Study focuses
upon the former: the characteristics of peer-tutoring
programs in postsecondary institutions.

o

|
|
\
The present survey has been designed to provide
descriptive information about peer-tutoring programs for .
the educationally deficient in order to assist post- o
secondary institutions that may wish to implement these
programs, and to provide baseline data that may be useful
for future studies. Additionally, the dhta presented in
this study should be useful in assessing the direction
,and organization of programs already -in existence.
¢ . .

. This survey was organized to provide informatiun
in'the following areas about special peer-tutoring pro-
grams in postsecondary ‘institutions: their development,
goals and objectives, academic areas for tutoring, fund-
ing, selection of peer tutors, training programs fon
peer tutors, compensation of peer tutors, entrysand exit,
criteria for tutees, tutee-tutor.ratios, arrangements
for tutoring, and perceptions of program success. Using
data of the above sort, the essential ingredients of a.
peer-tutoring program are provided.. Finally, consider- °
ations for evaluating peer-tutoring programs are dis-
cussed.




_ provided for those who may wish to contact ifndividual

DESCRIPTION OF THE SURVEY

. students. Table 1 (page 4) provides a summary of the

" existence (minimum of two years), geographical location

‘the questionnaire and; importantly, to obtain the views

- trators, peer-tutoring program administrators, faculty

A directory 03 tutoring programs for education-
ally deficjent students surveyed in this stugy has been

program directors, and iS'includedC;n Appendix A..

During the 1972-73 academic year questionnaires
(see Appendix B) were mailed to a geographically repre-
sentative sample of 110 two- and four-year colleges
selected from those identified as having special tutor-
ing programs for educationally deficien%\studengs. IR ,
Seventy-eight institutions responded for a r@ﬁ! rate . = -
of 71 percent. Of the 78 institutions that reSponded,
64, or 58 percent, reported the existence of a special .
tutoring program that, except in two instances{ used - -
peer tutors. The 14 other responses recei¥ed *either.had = -
no“tutoring program or had a general campuswide program
with no attempt made to assist educationally deficient

distribution of questionnaires mailed and received. .

Interviews (see Appendix B) were conducted at
20 institutions that were selected from questionnaire
responses on the basis of: the number of tutees served
(more than 75), the size of the program budget ($15,000
and abpve), the length of time the program had been in

of the institutions (diverse), nstitutional type (two-
or four-year), and the ethnic diversity of the tutees
served in the program (Black, Chicano, Native Americany
Puerto Rican, Asian, and White). Table 2 (page 5) sum-«
mirizes the distribution of institutions selected for
interviewing om the basis of geographical location and
college type. -

Interviéws at each-institution were conducted
to provide a deeper,view of the infofmation reported on

held about the tutorial program from college adminis-

“
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; \\Bémbers,npeer'tutors, and tutees. In addition to the
interviews conducted, information about-the program was
gained from examination of existing documents at each !
institution. : ‘ . '

The sdample of institutions included in the survey
study was deliberately selected to insure representative-
ness. The findings reported may therefore have limited

5 applicability. The intent was not to generalize the
findings to all two- and “four=year colleges but to pro-

%ivide general inforiation ‘about the relatively new:pheno-
TeNoON qfcpeer-tutoring programs that is appearing in
institutions that serve many -students from educationally
deficient backgrounds. .

o The data collected were both quantitative and .
qualitative. The ‘analyses of thqge.data reflect a syn- °
thesis of interviews, staff observations, and question-
naire responses. T

o

o
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: The recerit emergence of peer-tutoring programs
for the educationally deficient student appears to have
. been rather spontaneous. low and why these programs
came about and how they are viewed within the institu-
e tions that house them are areas with which this’survey
is concerned. From the analysis and synthesis of
questionnaire and interview data we discuss: the de- .
velopment of. peer-tutoring programs,: the goals held for
., them, the academic subjects in which tutoring most fre-
quently occurs, program budgets, tutor selection, -train-
ing and compensation, program entry-and-exit critei®a
for tutees, the number of tutees served through the
programs, and the arrangements used for tutoring. A
description of program directors is included and this
chapter concludes with an analysis of the perceptions
; - -held by selected individuals and groups within the sur-
~ vey institutions about peer-tutoring programs.

THE DEVELOPMENT OF PEER-TUTORING PROGRAMS

- - Most peer-tutoring programs surveyed were estab-
lished in 1970 or 1971. Only one program was started as
early as 1964 and a few were established in 1968 and. 1969.
Apparently the establishment -of most programs is associ-
ated with the increase in students who are educationally
deficient in basic college courses.

. © . Impetus-for éstab]i§3mgnt'of most of the programs’ .

came from college administrators, but some grew out of

7 . . 3
H ‘
. ’ .
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the efforts.of. faculty members, counselors, and students.
Certain programs also resulted from the combined efforts

c

of all of the above grpups.”

Significantly, most programs (64 percent) were
initiated as regular, autonomous programs. Other pro-
grams grew out of or continue to be an adjunct to such
existing student support programs as EOP, Upward- Bound,
Special Services for Disadvantaged Students, and general
campuswide tutorial servites.

The greatest obstacle to the implementation of : ©
peer-tutoring programs® has been- financial. Fifty-five
percent of the program directors interviewed report that
lack of funds was the primary obstacle in implementing
these programs. Additionally, most of the program
directors felt that because of present limited funding
the programs did not currently provide tutoring for many
students who could benefit from this service. Evidently
obtaining funds to support peer-tutorjng programs at de-

c... sirable levels from existing institutional resources or
from external funding sourees is frequently frustrating
and difficult, if not impossible. Other obstacles en-
countered in implementing peer-tutoring programs were,
in order of importance: faculty support, academic
standards, committee approval, and adequate space.

The above obstacles were eliminated or reduced
substantially by scaling ‘down the size of propo§ed peer-
tutoring programs and by convincing faculty members
that these programs were not designed :to jeopardize
their teaching authority or position but rather to pro-

_ vide additional help for many students. The success =
experienced in removing the critical barriers to program
implementation reported above attests to the skill-and
determination of program directors and other ccllege
administrators--qualities that are essentia] for the
implementation of most new programs.

, ) Despite the 6bstac1es,'peer-tutb9ing programs
.appear to have gained in popularity and are thought to
be rather effective in providing for the academic needs
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of students who, because of 1nadequate educat1ona1 back- .
grounds, experierice academic difficulty in the college
setting. 'To accommodate these programs, several institu-
tions have expanded their “facilities to include coniplete
learning centers or tutorial laboratories. . It .is likely
that many other institutions w11l\>lso estab11sh such

centers when resources permit.

PEER- TUTORING PROGRAM GOALS

Co]]ege administrators, program directors, -
faculty members,- tutors, and tutees associated with the
programs surveyed are generally in agreement about the
goals of peer-tutoring programs. These goals, ranked,

- on the basis-of frequency of response, are listed in

Tab]e 3 be]ow

e % Taple3 | ‘
TUTOR PROGRAM GOALS*

o&F o

AN Goal 7

tw,l i

1 To provide academic support for students who lack
' the educatiorial background'for college work.
~To ensure student retention in co]]ege and
|  subsequent graduation
To help students develop self-concept
To help students develop self-confidence and
reduce feelings of fear of failure
To improve human relations and the sense of
. campus community among students
To provide individualized help '
To provide help in developing study skills
To 1mprove academic performance
To improve basic skills in reading and the
use of language v
"To help students adJust to college

N

(e B WO ol W
)

A
*Baseds on interviews with programfdirectors, college

-~ administrators, faculty members, peer- tutors, and tutees.

'
i

) ¢
3 . K "
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ATthough: the above program goals reflect con- N
siderable agreement, one program director responded to.
the interview question regarding goals by stating, "Well,
that's nuts and bolts, and I really don't know." Atypical
as this was, it does indicate that at least.one institu-
tion implemented a peer-tutoring program to give the im-
& pression of responding.to the academjc néeds of educa-
tionally deficient students, but without formulating the
goals necessary to make this a viable program for these

‘ students. In fact, additional interviews at this insti-

| tution revealed that the tutoring program for the educa-

| tionally deficient student was initiated to quiet demands

| from these students for some sort of academic support.

‘ ' Examination.of the Tist of goals. presented in

| ~ Table 3 would seem to. indicate that the first goal,

""To provide academic support for students who lack the -
educational background for college work," and the eighth
goal, "To improve academic performance," are the same. :
This is not the case. -The first goal refers to providing
basic general support. The eighth goal is concerned with
improving the academic performance of students who are:

. performing at-academically successful levels but who may
be capable of doing better work. This Tatter goal is
important in helping students to achieve at levels
commensurate with their ability and interest.

a

ar

The success of peer-tutoring/programs in accom-
plishing the goals held for them is fnot well documented..
None of the programs included in the interview phase of
“this investigation had conducted sy%Femat1c evaluations
of the degree to which the goals helq for the program had
" been met.. Most persons interviewed, however, believed
" that their programs were effective and appeared to base
-this belief on a student-retention criterion. Students
" whose educational qualifications upon entry into college
are minimal but who survive academically and remain in
college répresent the success of tutoring programs. Most
interviewees felt that the retention rate for these stu-
" dents had improved and associated that improvement with
the success of their programs in 'meeting their stated.
goals. With 1ittle doubt, student retention is an

12
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indicator of program effectiveness. What is not clear,
however, is whether student retention.is attributable
primarily to tutorial programs -or to .other influences
on or off college campuses.

d
ACADEMIC SUBJECTS FOR TUTORING

Tutoring is generally provided in any academic
area requested by tutees if tutors are available and the
budget permits employing them. On the:basis of the:
greatest number of tutees served, the two top academic
areas requested are communication skills (including

- English, reading, writing, and°spéech) and mathematics.

In descending order after these are: Tife sciences,
physical sciences, psycho]ogy and sociology, business
and economics, social sciences, history and philosophy,

‘and languages. - The number of programs report1ng these
+ academic areas as used by tutees is d1sp1ayed in Table 4

below.

.Tab]we‘il

ACADEMIC SUBJECTS FOR TUTORING
Ranked by Tutee Use

o0~

o Rank Order by Tutee Use
- Rank ‘ , :

. Subject Aread 1 2 3 4 5] 6
1) Communication skills* |28 | 18 9 8 | 9 4
2) Mathematics 181 191 11 6 |-1 2
3) Life scienices 4 1 13 6 | 5 4 a
4). Psychology/Sociology 11 2 2 21 4 4
5) Business/Economics 1 3 3| 2 6 5
6) Social sciences/ :

- History/Philosophy | = 3 5 6 6 3

) Languages . _ -] .11 6 3 7 3

) Otber** - - 1 1 2 6

*Communlcat1on sk111s 1nc1ude Eng11sh, reading,
wr1t1ng, and speech. A
**Qther 1nc1udes nurs1ng, engineering, po]rt1ca1

science:

11
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It is not surprising that the largest number
‘of tutees request help in communication skills and mathe-
matics rather than in other academic areas. Basic communi-
_cationand computational skills are viewed by many a$ being
fundamental requisites to college success. -Consequently,
. .these areas may receive the greatest use because of faculty
. and counselor encouragement or because students themselves
_ recognize the pecessity of successfully completing basic
- required academic subjects if they are to remain in codlege.

e , o

THE MATTER OF MONEY
The operating budgets of the tutoring programs
. -surveyed ranged from $110 to $250,000 with a mean average.
. »of /$36,987 and a median of $16,791. ~As noted in Table 5,
‘however, the majority of programs‘héa budgets within the

-$5000 to $14,999 range. | o=
Table 5 e
BUDGET ALLOCATIONS FOR TUTORIAL PROGRAMS
Size of Budget* C Number of
. Colleges Reporting
Less than $ 4,999 11 '
$5,000 - 14,999 ' 17
15,000 - 24,999 8
25,000 - 34,999 . 3
35,000 - 44,999 2
45,000 - 54,999 3
. 55,000 - 64,999 3
65,000 - 74,999 1
75,000 - 84,999 4 .
85,000 - 94,999 1
. 95,000 - 104,999 - 1
105,000 - 199,999 2
200,000 + 2
No response 6
o N= 64
*Mean = $36,987 R -
Median = $16,791 L - .
, 2
‘ L
Y - P




The major, sources of operating funds for tutorial
programs at most institutions were, “in descending order:
local resources such -as institutional funds, faculty dona-
tions, student fees, and foundation grants, and federal

and state governments. Other institutions reported that

- operating funds were secured through vartous combinations
of Tocal, federaT,.and state sources, as shown in Table 6.

~ . Table 6 »
SOURCE OF FUNDS FOR TUTORIAL PROGRAMS
Source Number of Co]]eges '
Reporting
Federal 12
“| State ) _ 11
Local , - 13

Institutional funds’
Faculty donations
Student fees
Foundation. grants

Federal and state
. Federal and“ﬂoca1

State and local

Federal, state, and local

— 00 OO O

No response

4 N = . 64

v

Regard]ess of the sourck of funds, 60 percent
of the program directors interviewed felt that existing
operating budgets were inadequate. ,Most of these directors
stated that-additional funds were needed to obtain tutors,
equipment, and books and materials. Other directors
stated that higher pay for tutors, ‘greater use of computer
serv1ces, improved facilities,. and program evaluation
were needs that would also be sat1sf1ed by increases in

13
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their operating budgets. Unfortunately, very few pro- : ®
gram directors believed that additional operating funds

for tutorial programs were forthcoming. Indeed, in

several instances profram allocations were being decreased
"because of the withdrawal of external funds and the in-

stitutions were unwilling or unable to continue suppgrt

of the program at the- existing level of funding. Clearly,

if tutorial programs are to survive, more permanent

funding arrangements must be found

N ) . - .

" SELECTING PEER TUTORS - S

Most programs select tutors on the basis of -«
grade-point average (usually an A or B in the coursé in ,
which tutoring is to be done and an overall GPA of 3.0, ‘
or B). Other criteria are: demonstrated proficiency,
sensitivity, understanding, ability to relate to all
students, financial need, faculty recommendation, volun-
tary association, department chairman recommendation, >
former tutee status, and graduate student status.
Although most programs report theé use of a specific
selection criterion (see Table 7) many programs select
tutors on the basis of several criteria.

. ~ Table 7 )
" CRITERIA USED TO,SELECT PEER TUTORS

‘Number Programs d
Cr1ter1e Using g N

GPA (at least 3.0 or B) ' 38 - o
Demonstrated proficiency B 21 @
Sensitivity, uriderstanding, and

ability to relate to all students 18
Financiil need : 17
Faculty recommendation - ' 16 y
-sVoluntary association : 13 .
Department chairman recommendat1on 3
Former tutee status . . 1 '
Graduate student status . i 1 o ‘ -
No response . t 5 o |
N = ‘ . 64




-, One 1nst1tut1on gives h1ghest pr1or1ty to former tutees - °
because of "the empathy and understanding they can br1ng

to the problems of peers in. need of academic help. " 5
To the.extent that peer tutors selected on criteria

other than GPA are successful, the practice of se1ect1ng
mainly high-achieving students is brought into question.
Evatuation of peer tutors®selected by differing criteria

is therefore a subJect for further investigation. .

Peer tutors for most programs .are chosen by pro-
gram, d1rectors, with varying amounts of evaluation and.
information: g1ven by fagulty members, staff, and students.
A number. of programs, however, indicated that either
faculty members:, academic department heaqi, faculty and
students, or an honorary campus: organ1zat1on selected
them (see Tab]e 8) :

-—

[ 4

-

Table 8
PERSON(S) SELECTING PEER TUTORS

: — Number Programs
Person(s) Selecting . | Reporting
Program director or coordinator 27

_Program director and academic
‘department liaison 10
Academic department faculty : 6
Program director and staff 5
Program director and student
coordinators (tutors) 4
Academic department heads 3
Screening committee 1
Faculty and students 1
- Honorary campus organization 1
No response 6
N = 64
L
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The final dec1s1on to select a peer tutor is
an 1mportant one. To ensure that peer tutors meet the
various criteria used, it is desirable to obtain input
from several ‘sources, .such as those displayed in Table 8. .
The use of these sources is 11m1ted only by a Tack-of
effort ’ L
¥
. Every 1ns¢1tut1on reported that the” supp]y of
. potential peer tutors exceeded the demand, except in a s
few instances where securing tutors for night classes
commuter colleges presented logistical problems. This
ev1dent1y resulted from a Tack of personnel to coordinate
requests for peer tutoring and the selection of peer
tutors for late evening students. Clearly, peer-tutoring
programs for night students at commuter colleges should
be given greater attention.

TRAINING PEER TUTORS
Most of the programs surveyed reported some type

of arrangement for training peer tutors. The basic charac-

teristics:-of these.arrangements are summarized in Table 9.

Generally conducted by the program director or faculty °

members, or both, these took the form, in most instances,

of from one to five hours of initial training, a special

program during the summer, or a special course during

the school year.

: In1t1a1 tra1n1n9 sessions generally cover a

. combination of orientation, tutoring techniques, program
philosophy and objectives, special tutee needs, tutor
responsibilities and duties, handling special- problems o
(e.g., financial, reading, faculty-tutee conflict) that
may need. to be referred to the professional staff, inter-
personal relations, diagnostic techniques, commun1ty and
co]]ege resources, and the use of special equipment.:

: Fo110w1ng the 1n1t1a1 training sessions, per1od1c
follow+up meetings are held in some programs with.the
- .program director to discuss problems encountered and
. solutions to them. In other programs meetings are held
* between tutors and instructors of tutees. One program

a X : -




Table 9 B
SELECTED CHARACTERISTICS OF PEER-TUTOR TRAINING PROGRAMS
ER-TUT .

, . , ‘ Number
Characteristic » Programs

Reporting
I. Contefit of 1n1t1a1 tutor training program* ’
. General or1entat1on ' 12

. Tutoring techniques : TN
Program philosophy and‘prect1ves
Tutee special needs

Tutor responsibilities and duties
Handling special problems
Interpersonal relations
Diagnostic techniques

. .Community and college resources

. Use of specié%:gquipment
| II. Length of initiat“tutor training.pragram

. ‘Less than 1 hour
1-2 hours . : ‘ 1
3-4 hours -
5-6 hours
10 hours
18 hours .
.- 6 days (hours not indicated)
1-2 sessions (length of sessions
not indicated)
. 1-4 weekly sessions (length of
sessions not 1ndicated§
. 1-2 sessions before semester (length
of sessions not indicated) 2
>+ K. 1-2 weeks. before semester during . |
L
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summer - 1
. 1 semester of week1y g]asses : { 4

II1. Follow-up activities after initial tutor:
training (Focused on problems encountered
by tutors)

A. Tutor meet1ngs/conferences with d1rector 12
B. Tutor weekly sessions with director b6

o
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> Table 9. | L
(continued) L

v . - Number
Characteristic , _ - Programs .
, Reporting
~C. Meetings between instructor of tutee K
' and. tutor periodically 5 \///”‘
D. Quarterly meetings of tutors w1th , ~ .
. ‘director - . 3
- " E. Monthly tutor in-service program 1
| F. Dajly tutor training course s 1.
- G. Optional tutor class 1
H. Review of videotapes ‘of tutor1ng :
sessions ' Q 1 :
i IV. Person(s) conducting tutor training
~ sessions K
: A. Program d1rector/coord1nator 15
B. Faculty members’ . 6
C. Program director and faculty 4 T
D. Program staff and faculty 3
E. Program staff 2
E F. Program director and d1rector of
& | reading : , C.2
' . G. Program d1rector, facu1ty, . - - o
| . counselors 1
" J. Program director, faculty, advanced
} peer tutors - o]
: K. Program director, reading spec1a11st
‘ counselor, experienced or advanced ,
i peer- tutor ; , B
i "
N = 39 -

° . ) .y
*Many programs 1nc1ude severa] of these areas
ing the initial training program.. N




reported the use of video tapes of the tutor1ng session
“in analyzing tufcr effectiveness. A

Some pregrams conduct either weekly or quarter1y$
fcllow-up sessions for tutcrs, but the majority schedule
follow-up sessions only when necessary Ore program re- ¢
ported holding a daily tutor training course and- another »

- conducts an optional tutor class regu1ar1y schedu1ed
dur1ng the school year, - _ . ‘ (;
N . !
Many programs have no forma1'tra1n1ng program.
In thes%’programs, new peer tutors are informally assisted
by experienced ones but are for the most part forced to °
rely-on their ow resodrces. Although much time may be
wasted in trying to discover ,effective tutoring sirategies
without the benefit pf a formal tratning program, program A
directors and tufees expressed great satisfaction with ' =
the performance of peer tutors whether they had undergone
formal training or not. It ‘is important o note,’ however,
that this satisfaction might be related to the fact that
no comparative judgments could be made within- institutions
since those surveyed had €ither trained or untra1ned peer
. tutors, never a combination of both.
fhﬁ, Two examples of training programs for peer tutors
«.*” are briefly described below.

T

‘ .
v » L
2

R Program~ﬁ < ; ‘

This program has a straining session of six to
eight weeks in the summer preceding the regu]ar 4
dcademic year. During this period, attention is. -
_focused on helping the>peer tutor define his .or her
needs, methods of problem solving, and, mimi-teaching
~sessions. Additionally, peer tutors role play an
critiques are prov1ded by other peer tutors as well as
by the profess1ona1 staff.” Some use of video-visual
’ - equipment is included 1in.the training sessions. These
: . training sessidns fam111ar1ze/pee\ tutors with good
teachfifig techniques, increase their self-confidence,
and acquaint them with equ1pment°and procedures that ~
fac111tate the tutor1ng process .

<
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One of theunique features of this training pro- -
gram is the process of development from the initial
selectian of the peer tutor, to the actual. tutoring
-stage. In this process, the selected peer tutor.is
initially designated an apprentice tutor, after com-
pleting the training program described above As
an apprehtdce tutor, he or she observes master tutors

. for a pgriod of approx1nate1y one-half year. The °
- . apprentiice tutor is then. advanced to the tutor Tevel
for an unspecified .period of. time while receiving -

additional help and training from the professional
staff and master tutors. Classified as a tutor, the
peer tutor functions irdépendently and the program

_ director is assured that those.reaching the final

et .7 - Tevel are well-trained, experienced, and effective.

-

. ) ‘ Another aspect of the, tra1n1ng program at. th1s
' institution is that faculty members in various :
-academic -disciplines.meet with peer tutors to discuss
individual problems of- tutees’and to suggest tech-
niques of working with them. However, the formal
«training program described above issconducted by the
director of the tutorial program, the reading special-
ist, cnunse1ors, and exper1enced or master tutors

¥

- Program B -
' During the initidl training perdod new peer tutors
- work with experienced gpes observing their tutoring
techniques. . Faculty .mémbérs and- assistant instructors
in. the tutor1ng center give 1nstruct10n to beer tutors
~on the, following topics:
e . '
1) test administration - .
2) evaluation of diagnostic tests
-3) terminology .in reading

In addition, each peer tutor receives a policies
and procedures manual w1th which he or. she is urged
, to become familiar. - e




Continual training during the scho¢l term con-
sists of frequent laboratory staff meetings to dis-
cuss spec1f1c problems and -to. rev1ew goals and pro-
cedures of the tutoring center.  Each tutor also meets
at frequent intervals with a faculty member who evalu-
ates his or her work, discusses the progress of tutees
being tfelped by that tutor; and gives additional
training whenever necessary.

TUTOR COMPENS"TION .
: By far the most w1de1y used form of compensation
for tutors is financial; pay scales range from $.75 to
- $8.00 per hour. Most .programs (67 percent) compensate =
peer tutors at the rate of $1.65 to $2.95 per hour. A
few programs have pay scales differentiated on the basis
of academic and paraprofessional classification. As dis-
played in Table 10 the general range of these pay scales
is from $1.]0 per hour for sophomores to -$8.00 per hour '
- for paraprofess1ona]s

Another»form of compensation used by two of the
© programs surveyed is academic credit. Generally, tutors
can earn one or two units of academic credit per-quarter
or semester. In such instances, normal classroom’record-
. keeping procedures and monitoring are provided by appro-
priate academic staff in association with the director
. of the tutorial program.. While this option has merit,
especially for institutions with limited funds, most peer.
tutors indicate that they prefer financial compensation,
particularly if additional money is needed for college -
expenses.  In contrast, the opportun1ty for students to
earn academic credit by engaging in an activity such as
- .tutoring that may provide professional growth and persona]
- . satisfaction is an attractive option. . -

s

* PROGRAM ENTRY AND EXIT CRITERIA FOR TUTEES

The maJor1ty of peer tutorlng programs surveyed
/had no entry requ1rements for tutées; these programs were

s .
. ‘ ’ . 2n
I P s




Table 10
© TUTOR COMPENSATION

3

2 _ | Numbér of
Compensation Colleges
_Reporting

F1nanc1a1 hour]y $ .75- $1 59 per hr < 1 (1.5%)

1.60- 1.99 | 20 (31.2%)
2.00- 2.99 - 23-(35.9%) | -
3,00~ 3.99 8 (12 5%)
4.00- 4.99 .
. 5.00+ 1 (1. 5%)
F1nanc1a1 scale: .. ’
A. $3.00-$2.00 per hr (including
: paraprofessionals) 1 (1.5%) -
B. ‘Scphomore $2.10 per hr. ' ‘
: Juniors & Seniors  3.00 1 (i'57)
r Graduates - 4,00 e
Paraprofessional ‘5.50 .
F. Undergraduates 3.05-3.55 per hr.| . (1.5%)
- |, Graduates 4.05 . PO
. Sophomores 2.25 per hr
Juniors T 2.50 g\
Seniors - 2.75 1 (1'5A)
Graduates 3.00
E} Undergraduate 2.60 per hr, N
Graduates | 3.36 1 (1.5%)
Acadé@ic Credit'(1-2 units) 2 (3.1%);
Vo1un§?ry. 1 (1.5%)
. No regponse . 3.(4.6%)
N= \\- 64 (100%)
A\ |
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‘available to sfudents'at their request. Other=programs.'
were mandatory for students on academic probation, with
1dw-placement test scores,-or with an overall GPA below
2 0, or C. : .

: In several other programs, faculty- members and
_counselors encouraged students to seek or referred them.

to. tutorial help. Since such referrals or encouragement
‘v are rarely ignored by,students, these may also be viewed
.as a mandate,calthough the :decision to obtain tutorial
_help.is optional. A summary of the criteria used for
tutee entry is provided in.Table 11. ’

: _T_atcﬂe no

- SELECTION CRITERIA FOR TUTEES
Number
Selection Criteria - N A Programs
‘ ‘ : ' Reggrt1ng*
~ Voluntary (no entry requirement) . 49 (76 5%)
Faculty or counselor referral - 27 (42.1%)
Mandatory for students earning below b
C-average at end of 1st semester : 11 (17.1%)
Mandatory for students earning Tow score
on standardized test** at college '
entry - : b 7 (12.9%)
Mandatory for students in special C
services program ) . -2 (3.1%)
'No response T ' ‘ 2 (3.1%)
N ' - , 64

*Number of programs reporting does not add to 64
due to the use of more than one criterion by some
programs.

#*Standardized tests used include: California Achieve- -
ment Test, Nelson-Denny Reading and Eng]1sh Test, Calif-
ornia Read1ng and Language. Tests :

o N

23

36




NN

‘Generally, seeking tutorial help is self-initiated.’
Although the psychological.implications of that fact were
not made explicit in the interview data, they are clearly
of critical importance: Students who seek help are 1likely
to have a strong «desire to succeed, and their efforts to
translate that desire into success. may.be as 1mportant

. as the help received from tutors: CL 4

Several criteria, as 1nd1cated in Tab]e 12, are.
used to signify the completion of the tutéring program.

Table 12 .
PROGRAM EXIT CRITERIA FOR TUTEES

T , ~ Number
Exit Criteria : ‘ Programs
- ‘ ' _ ) Reporting*
Demonstrated proficiency : v .38 (59.0%)
.Automatic at .end of semester L

or quarter ‘ 11 (17.1%)
When recommended for advanced work 7 (10.9%)

Voluntary exity 9 (14.0%)
Satisfy contract - . _ o1 (1.5%)

, 3 (4.6%)

No response’

N= o 64

*Number of programs reporting’does not add to 64 -
due to the .use of more than one criterion by some
* programs. \

3

Most programs require tutees to demonstrate some
degree of proficiency, in the area in which tutoring has
been' received. ¥n some, tutees are required to pass a

- test in developmental reading or in the academic subject

in“which they are being tutored. At one institution,
tutees are required to pass a 12th-grade reading test.
Others require the successfu] completion of the regular

24
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- freshman English course. At other institutions, tutees

.remain in the tutoring program until they are.recommended

for advanced work by the regular instructor of the ¢lass. -
for which tutoring is-received. _In yet another program
the tutee has to satisfy a learning contract made with

the tutor.

N Some programs perm]t tutees to exit at the end

©of the quarter or semester in which they enter; others

permit tutees to exit whenever they wish, although -this
arrangement does not ensure that ‘tutees have acquired a
better understanding of the academic subject for which
tutorjng is received.  The general assumption, however,
is that tutees will not Teave the program until they .
have obtained the level of knowledge and understanding
necessary to perform satisfactorily in their academic
courses.

Specific exit criteria for tutorial programs
are as varied as the number of institutions that haye
programs; .no clear pattern emerged from this survey

,although most programs required some form of demonstrated

“proficiency before tutees were permitted to leave.

NUMBER OF TUTEES SERVED

The number of tuteeé in the .tutorial programs
surveyed ranged from 9 to 1100. Thirty-four percent of °

.the sample reported serving 9 to 100  tutees and 31 percent
.reported serving 101 to 200 tutees. Only 8 percent of

more than 300, ag can be seen in Table 13, Five percent

~the programs seaped 201 to 300 tutees and not many served .
d

of the sample did not know how many tutees were served.
The unanimous opinion of all interview and °
questicnnaire respondents was .that the existing tutorial
programs failed to serve as many students as they should. _
Several reasons were advanced: Many students do not avail °
themselves of the program because they feel it is exclu-
sively for students'designated as special services stu-
dents. Many. students are not aware of the existence




~ Table 13 |
" SUMMARY OF NUMBER. OF TUTEES SERVED

» ' , , Number of
Number of Tutees Programs .
1 - 100° : 22 (34%)
101 - 200 ' : 20 (31%)
201 - 300 - - 5.(8%)
301 --400 4 (6%)
401 - 500 _ -2 (3%) T
501 - 600 - 1 (2%)
6C1 - 700 - ' 3 (5%) :
701 - 800 ‘ o -0 -
801 - 900 ' 0
901 - 1000 : ‘ 2 (3%)
1001 - 1100 2 (3%)
‘Not -indicated 3 (5%)
2 . ) . j -
N = L 64 (100%)

_ of the program. Many students are unrealistic about their

_need for help. Inadequate space.restricts the use of the
tutoring servicé by more students; and some students feel
there is a stigma associated with being identified as a
tutee.

. The elimination of the above reasons should have
high priority for institutions committed tor improving '
their service to all students. In so doing, institutions
will have to increase the visibility of their tutorial
programs by more effectively using available ¢ommunicative .
media, by disseminating program information through faculty,
staff, tutors, and tutees, and hy implementing tutoring o
programs that are attractive not only to those students -
for whom the programs are mandatory but for other stu-
dents as well. . i




. A Table 14 .

NUMBER OF TUTEES SERVED NUMBER OF TUTORS BY TYPE
, AND TUTEE- TUTOR RATIO
' Total, Total Para- Tutee-
t Number | Number Peer profes- | Faculty | Tutor
“ Tutees | Tutors Tutors sionals | Tutees | Ratio* |
- 1100 - 165 145 20 - 7:1
- 1021 163 113 .30 20 6:1
1000 . 125 100 - 25 1 8:1
1000 180 180 - - ] 6:1
651 - 25 - - 25 26:1 ¢
650 41 - 30 5 11 16:1
- 640 28 16 7 . "5 23:1
o = o 550 - 20 20 . - - 28:1
432 169 169 - Co- 3:1
425 35 25 . . 10 - 12:1
= 350 - ~NR** | - Co- - -
0350 | 93 | 63, 30 ‘- - 4:1
350 | 31 25 - 6 11:1
350 ¢ 10 % 6- 2 2 35:1
. 296 29 29 - - - 10:1
' 250 60 i 60 - - 4:1
235 |- 98 | 96 - 2 2:1
235 - ¢ 23 ’ 15 1 8 10:1
206 120 . 120 - - 2:1
197 - 70 é 70 - - 3:1
182 - 139 © 136 2 1 1:1
181 .21 ‘ 18 3 - 9:1
175 13 12 - 1 13:1
173 -2 4 - 8 14:1
167 13 10 - 3 13:1
. 150 41 40 - 1 4 !
150 33 - 30 - -t 3 5:1 j
150 20 20 - b 8:1 |
150 19 16 - '3 8:1 . .
147 . 48 48 - - 3:1 ‘
142 42 20 20 - 3t ‘
130 18 16 : 1 P2 v 7:1
120 17 . 5 11 1 po7e
120 28, ., 28 ; 1 o] o 4 ‘
3 .
e ——

N
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Table 14 (continued)

Total Total . “Para- - | 1 Tutee-
Number | Number Peer profes- | Faculty| Tutor
Tutees [ Tutors. Tutors | sionals | Tutees | Ratio*
120 - 40 32 3 - 5 3:1
117 30 . 16 - 14 4:7
. 110 30 28 2 - 4:1
. 102 13 3 1 9 8:1
100 5 . - - - 20:1
92 22 22 - - 4:1
90 30 ¢0 - - 3:1
82 115 75 10 30 1:1
80 35 . 30 5 = - 2:1
78 23 20 1 2 3:1
77 50 50 1 1 2:1
66 64 64 - - 1:1
62 36 36 - ‘- 2:1
60 23 20 - -3 3:1
56 29 - 25 - C 4 2:1 )
) -50 50 50 - - 1:1
50 3. 3 - - 17
45 7 - 4 3 6:1
39 8 2 -- 6 S
36 3 3 - - 12:1
32 23 15 1 7 1:1
31 48 34 - 14 1:1
25 ' 26 25 1: - 1:1
12 .25 25 - - 2:1
10 8 7 - 1 1:1
9 9 9 - . - 1:1
NR 7 5 1 ] K
NR 18 - - 18 ’
NR 46 46 - -
N=14,195 | N=2843 N=2418 N=166 ‘| N=245
Total number programs = 64

** NR = Not Reported

\
o * Decimals rounded off . ,
|
|
|
|
|
|




The tutorial laboratory concept.begins to satisfy
the aboye dimensions. This type of arrangement for tutorial
programs is becoming increasingly.more evident and will
be described under the section on tutor1ng arrangements.

The ratio of tutors, regardless of type (1 e.,
peer, paraprofessional, facu]ty? to tutees ranges from-
QZ.T 1 to 35:1, with an average ratio of 7:1. A summary of
data on the total number. of tutees. served, the number of
~ tutors by type, and the tutee-tutor ratioxfor each program
surveyed is shown in Table 14.

<

TUTORING ARRANGEMENTS

A combination of group and individual tutoring
sessions is used in most programs (67.1° percent) The
exclusive use of individual tutoring sessions was reported
by 26.5 percent of the program& Cnly two used group
sessions (See Table 15).

Table 15
ARRANGEMENTS FOR TUTORING
, _ Number.
{Tutoring Arrangement Used - | Programs
j Reporting
|Individual sessions (1:1) 17 (26:5%)
. Group sessions (3-5:1) - 2 (3.1%)
Both 43 (67.1%)
No response 2 (3.1%)
N = _ 64

L)

Whether’ tutor1ng is conducted in sma11 groups of
three to five students or on an 1nd1v1dua1 basis makes
little difference to most tutors or tutees. Some tutors,
‘however, indicated a preference for 1nd1V1dua1 tutoring.
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The several programs that use audio-visual a1ds
(e.g., reading pacers, tape recordings, programmed in-
struction, and electronic calculators) all reported them
to be of great value Tn.encouraging 1ndependence in the
learner. Some programs for group tutdring use an English .
or mathematics skills laboratory and, in one instance, a
 business services skills laboratory. These 1aborator1es
“are new, attractive, well-equipped and well-staffed.
They are open cont1nuous1y during the school day, often
at night, and on weekends. They have high visibility,
and students may drop in as desired. Skill laboratories

. represent one-arrangement: for group tutoring in which

students feel comfortable and in which they are not

viewed in a negative manner by other-students.

Generally, as fndicated in Table 16, tutoring
takes place in a special tutoring or study center or in
various places around the campus: dormitories, libraries,
empty classrooms, office lobbies, counseling centers,
student centers, and EOP offices. Other.plgces used for

3

Table 16

‘ WHERE TUTORING CONDUCTED
. Number
Location ‘ Programs
- ‘Reporting*

Tutorial or study center : 27 (42.1%)
Various places around campus 12-(18.7%)

b{y classrooms = - . 9,(14.0%)
Sec]uded area in library ! 7.{10.9%)
Dormitories and private

residences 7 (10.9%)
Neighborhood satellite centers 3.(4.6%)
Campus student center: 3 (4.6%) .
EOP office - ;2 (3.1%)

*Number of programs reporting do not add to 64
due to the fact that some.progrdams use a combin-
ation of the above locations for tutoring sessions.




_;/J
tutoring were neigHborhood satellite ceﬁteri and;stu-
dents - homes. (One program reimbursed tutors 10° cents
-per mile for. travel to the tutees' homes.)

Since campus facilities are, of course, also

used for other activities, several peer- tutdring programs

“*have had to compete with other activities in the same

physical surroundings. And in many instances the facil-

ities used for peer tutor1ng are old, depressing, and
overcrowded. - Only a Few campus’ fac111t1es for peer-
tutoring programs are new, attraciive, well- kepf, and
large enough.

Becausé most programs surveyed served Black,
Chicano, native American, and other ethnic minority
groups, an attempt was made to determine the importance
of ethnic congruency between tutors and tutees. Most
program directors, tutors, and tutees interviewed ex-
pressed the conviction that the tutor's knowledge of the
subject matter and the ability to re1ate to the tutee
are of primary 1mportance However, sgme tutors and
- tutees did feel that in certain situations, particularly
~ in the case of Spanish-speaking students, language
differences were a barrier to a successful teaching-
1earn1ng relat1onsh1p

Some program d1rectors felt that relationships
between ethnic m1nor1ty group members and Whites were
improved because of the tutor1ng program., Others félt °
that if a student wanted #6_be tutored, then any tutor
available should be used at least 1n1t1a11y A1l
- program directors expressed a willingness to change
tutors when tutor- tutee’persona11t1es prove to be in-
compatible.

Genera]ly, most tutorial programs with.large
percentages of ethnic minority students have tutors
from the same &thnic groups. It is probable that any
apparent indifference to ethnic group congruence
springs from the fact that significant numbers. of
tutors are already from ethnic m1nor1ty groups in
the programs surveyed. J :

-
-
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PROFILE OF PROGRAM‘DIRECTORS

- The typical age range of the 18 program d1rectors <
for whom personal interview data were available was 41-50 -
years and-included eight female directors (five White,
‘one Black, one Asian, one Chicano) and ten male d1rectors :
(six B]ack two White, one Asian, one Chicano). )
° Although most female directors had been employed
at their dinstituticns for an average of 5.75 years and’
.. had been directors of tutorial programs for an average
of 2.3 years, only two had regular faculty appointments
(associate professor). In contrast, male directors had
been employéd at their institutions for an average of .
3.7 years and, not unlike ‘the female directors, had been
program directors for an average of 2.1 years,; yet six
of them held regular faculty appointments (five assistant
professors, cne associate professor) Only two program .
directors (one male, one female) werée employed on-a part-
time basis; all others held full-time positions.

, « Three program directors held earned doctorates
(one female, two males), four women and six men held the
 MA degree, and three women and one male possessed the
BA degree. One male director did not have a college v
degree. ' o )

< . : G .
o

> The major academic field of specia]ization most -
common/ to program directors was English (35 percent).
OtherﬁnaJor fields included sociology, psychology,
business, music, physical education, phys1cs, and-mathe-

. (The foregoing characteristics "are summar1zed
in Taple 17.) ,

oharacter1st1cs of d1rectors of those tutorial
programs considered outstanding were: Tlength of formal 4
assogiation with the institution (approximately six years),
‘tenure as program director (at least two years), full-time
appdintment as program director, great commitment to the,
program, and appointment as a regular faculty member.

Whether these characteristics alone account for outstand-
ing/program-success is speculative. However, the time
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and security dimensions of most of these characteristics
suggests that program.directors who enjoy status and. _
security as regular faculty members have become familiar '
enough with the institutional decisionmakifrg process to
effect favorable academic and adequate financial support
for :their programs. Additionally, because of their
commitment and 1eadersh1p ability they generally assume
advantageous positions in developing outstanding programs.

‘PERCEPTIONS OF PROGRAM EFFtCTIVENESS

i In ah attempt to determ1ne how effect1ve peer- -
tutoring programs were, we obtained the opinions of

_program directors, co]]ege administrators, faculty. -
members, tutors, and tutees. .Specifically, we sought -
to determine the perceptions’ of these groups in regard.

" to the success of the programs as demonstrated by.their
satisfaction and the satisfaction of others with the
program at their institution, the degree to which \
administrators and” faculty members support the program,
the effectiveness of peer tutors compared to para-

 professional or professional tutors, and the benefits
that accrue to peer tutors. T

" Perceptions of Program Satisfaction ;

. Most tutors_and tutees reported that students,
faculty, program directors, and administrators held
pesitive ‘views about their programs. However,-at ohe
- institution tutors felt that there was poor coord1nat1on
of ‘information between ‘some faculty members-and tutors
about tutee strengths, weaknesses, and progress in cTasses.
At another institution tutors-reported that a conflict.
with faculty members had dgéveloped over whether tutors
should teach tutees-general study skills or specifjc
course contents.. The faculty members at this institus

{~At1on felt it 1moortant to help tutees acquire study

"skills; tutors argued For survival skills or sufficient .
course content ‘to pass requgred exaninations. Although .
- both skills are des1rab1e no ‘resolution of that conflict
was reported.

Y
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A]though many college adm1n1strators were not:

- closely. 1nvo]ved in the internal working of the tutorial
.programs, almos

_ t without exception they perceived that
others were véry satisfied with the programs. According

- to one. administrator everyone was satisfied because he

"hadn't heard any complaints." However, at another in-

“stitution a top admiriistrator, indicated that other adminis-

trators and faculty.-were not very enthusiastic about their
tutorial program. because they felt that friction between
student ethnic groups about personnel and the basic .

ph1losophy‘of the pprogram had destined it to failure. At

“that institution, Black and Chicano students felt that the

program director and other key program personnel should
be. representative of. their respective ethnic group and -
that the program should manifest an orientation toward
their cultures. Obviously, these concerns are legitimate
and the administration of ‘institutions serving ethnic

‘minority students should provide the resources- necessary

to develop programs strong enough to satisfy them.
Apparently, the administration of that particular-insti-

. tution intentionally permitted the conflict between

minority students to undermine the program. Unfortunately,
the students involved did not-appear to understand that
the administration, and perhaps others, were not comm1tted
to the purpose of the program. .

.Most.program directors and faculty interviewed'
also reported that others at their institution were
satisfied with the tutorial program. Certain program
directors, however, #indicated that some faculty members
were not aware of the program and faculty members them- .
selves reported ,that many other faculty members, particu-
larly those who had had Tittle tontact with first-year,
educationally deficient studénts, were not aware of the
tutorial program. One program director reported that a
few faculty member's were opposed to the program because
peer and paraprofessional.tutors were. thought to -impfnge
upon . the teaching domain traditionally reserved for.:
faculty, and another director reported that some faculty
members were uncomfortable with programs designed ‘to
serve educationally deficient students who were predomi-
'nant]y members -of ethn1c m1nor1ty groups CIear]y, some.
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faculty membérs will have to be convinced'of the value
of peer-tutoring programs for not only the educationally
deficient but for any student in need of academic help.

' Support from Administrators and Faculty |

. In the main, college administrators, as seen in
Table 18, were reported by program directors to be more
enthusiastic in their support of tutorial programs than
faculty, although one program director reported the
administration to be unsupportive. Evidently, the re-
ported Tack of faculty awareness about the program and
the threat that seme faculty members feel contributes
to theSe reported differences in program support.

.. The viability of tutorial programs is closely
related to institutional commitment. Admlnlstrators,
program directors, and faculty were unanimous in their
feeling that both administrators and faculty were con-
cerned with institution building, but most respondents
indicated that administrdtors were more concerned with
the success of the institutions' academic, social, and
athletic programs than were faculty members. Some stu-
dents, however, reported that neither administrators,
faculty, nor other students demonstrated a real insti-
tutional commitment. Several respondents reported that
because students at commuter colleges were only on.
campus for brief periods of time, Tittle opportunity
was provided for them to demonstrate-'their commltment
to the institution.

Peer Tutors ‘Compared to Paréprofessiona]s or Professionals =

In the course of interviews conducted at the
several institutions that used more than one type of tutor
prdgram- directors and tutees reported that peer tutors
(advanced students) were more effective than either para-
professionals (comunity aides or-qualified nonfaculty
- personnel) ‘or professional tutors (faculty members ).
~ Specifically, program directors said that peer tutors

-3




WY490dd ONIHOLNL ¥04 1¥0ddnS IAILVMISINIWQY ANY ALTINOVA

,AmLo&um;vo Em;mo;m.»n uwu;oamm sY)

8l 3iqel

ANOO_.V.VW = wEmLmO.L& LNDE:Z _.mu.o._. .
(25" UL | (%511 | (#2°9)w. | (sL7ev)82 (48" 35)0¢ ﬂfoT»mgumwcwsu<
A.Nm._.v—. - AN#-MNVm_. ANm.mvva AN@-@NV@F \A.P-.DUOL
asuodsay .w>proaa=m pcmLmFOH oljseLsnyaug uwummwmscpcm
©oN -un A133043pO} K43 —

AN




)

were able to identify with the tutee better, kngw the
teaching style of the instructor in whose class tutees«
were enrolled and thus were in an excellent.position

- to assist the tutee, and were more economical to employ.
Tutees said they felt less threatened by peer tutors,
that they could discuss their academic problems more
openly with them, that the material was presented at a
slower pace and often in a more interesting fashion by
peer tutors than by others, and that peer tutors were
competent pat1ent and effectlve

, Benef1ts to Peer Tutors

The benef1ts to the peer tutor seem to be equal
to cr greater than the benefits to the tutee, accord1ng
‘to the observations. and feelings of the majority of in-
terviewéd program.directors,. faculty members, and tutors.

Peer tutors are thought to improve in self-esteem, self-

confidence, communication skills, and understanding of
the subject matter being tutored. Concomitantly, tutees
are believed to show improvement in the same areas, but
frequently to a lesser degree. These are subjective
observations but they appear to be quite accurate.

Cverview of Program Effectiveness

Overall, most tutorial programs surveyed appear
to provide a needed service. Such qualitative statements
by program directors as: "The students asked to have the
skiTlslaboratory open at night and on Saturday," "Depart-
ment-heads call.to see if tutors can be supplied for stu-
dents having difficulty," "Many tutees invite peer tutors
to .their hemes for dinner," attest to the success. of the
tutoring programs. Yef 'at least two programs are.being |
-undermined by the Tack of faculty support demonstrated
in these statements: "They ought to send them [educa-
tionally deficient students] to clean up the ‘trash around
the pool after a swimming meet," and, "Some faculty claim
that tutors "are teach1ng Eng1lsh who do not understand
English themse]ves

- 38
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. -Program directors felt that given better faci-
lities, more staff, and greater operating budgets, their
programs could be improved. Both program directors and
tutors.report that far more students -could profit from
the program than were being reached. Yet in spite of
these stated desires no concerted efforts by program

ATthough most program directors and faculty, and several

,//;/ftutors and tutees understood the decisionmaking process

at their institutions, this knowledge was not used to
secure the resources necessary to provide programs that
will serve-a]] students who need tutoring. :

" The future of tutorial arrangements rests with
those committed program directors and concerned faculty
members and administrators who are able to parlay their
belief in peer.tutoring into viable political and educa-
.tional positions that will ensure the confinuation and-
expansion of -their programs. Belief in peer tutoring,
however, must be supported with emp1r1ca1 evidence of
-effectiveness. The perceptions of program effective-
ness reported here are generally favorable and encour-
aging. But continued support for these programs will
rest on evaluations that are much more rigorous.

Few tutorial programs have conducted systematic

evalpat1ons of their effectiveness. ' This may be attri- -

butable, in part, to the difficulty of measuring the
1mpact of a single program when there are several inter--
vening variables and, in part, to a lack of money.or
personnél necessary to conduct a rigorous and meaningful
evaluation. As formidable as these reasons are, program

" directors must begin to find the resources necessary to

evaluate their programs systematically.

The results of our survey indicate that peer-
tutoring programs are apparently effective in meeting
the needs.of educationally deficient students. Addi-

. tionally, they provide a means of shaping the teaching
ski11s of tutors, enhancing their self-concept, and
increasing their understanding of a subject matter.




'Thg-apparent effectiveness.of'the programs included in
this survey is consonant with the findings of other
studies focused on the effectiveness of tutor1ng pro-
grams. For example, McWhorter and Levyl in examining
the influence of tutorial programs on tutors, found that
the reading ability of tutors improves as much or more
than that of the children who were tutored. Hassinger’
and ViaZ observed gains in reading for tutors and tutees
in a study of tutorial programs and, in addition, they .
report that “perhaps more important than the measured .
reading growth was the positive attitude observed in

- the tutees, not only toward reading but in relation to

their own self-esteem as well." In investigating the
academic achijevement of selected tutored and nontutored
groups of co]]ege freshmen in biology, English, math, and"
political science, Agan3 found significant ‘differences
between the two groups: Tutored students performed at

a higher level, as determined by grades in most of the
subject areas. Other evidence of the effectiveness of
peer-tutoring programs at various grade levels is sum-

marized by Gartner, Kohler, and Riessman4 and by Cloward.

Thus, peer-tutoring programs are important and desirable
in providing a needed service for educationally deficient
tutees and for tutors, who may have also had similar
educationally deficient backgrounds.

40
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III "Essential Ingr‘ed1ents for Effectlve
Peer-Tutoring Programs

The implementation of peer-tutoring programs
requires careful planning and adequate resources to in--
crease their probability of success. It is also apparent
that other program ingredients are directly related to
program effectiveness. With little doubt, few programs,
if any, will be effective, or will survive without a
: suff1c1ent1y high level of institutional commitment or
a program director who is skilled in _program management
and development, knowledgeable in basic educational ,
teaching techniques, politically astute, and respected .
by the college commun1ty '

. Effective programs also requ1re clearly stated
goals, adequate funding, and attractive physical facili-
ties Targe enough to accommodate all students who desire

to participate. Other requirements essential for effective
programs are: knowledgeable and empathetic tutors who
-are adequately compensated, well-developed tutor train-

ing programs, unambiguous program entry and exit criteria
for tutees, ample consideration for tutor-tutee compati-’
b111ty, and workable tutee-tutor ratios.

Program ingredients such as the above ‘were mani-
fested in-those programs that were thought to be effect--
ive. In the following -discussion these ingrediefits are,
explored.

7
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. INSTITUTIONAL COMMITMENT .

7 No program will be effective if administrators
and governing boards refuse to support its existence
by making financial and human- resources available and by
providing moral support. Through its administrators, an
institution must ensure that adequate and satisfactory
buitding facilities are available for tutoring, that
a program director is selected who is knowledgeable,
respected by students, faculty, and staff, who is-a real
leader and who is accountable to the administration but is
given the freedom and power to develop the program, that
sufficient funds are budgeted so that all students who
could benefit from the -pregram will have that dpportunity,
that systematic evaluations of the program are conducted
and improvements made where indicated, and that the
desirability of the program and administrative support
of it is stated clearly and forcefully to the entire
campus community. .

. “In the absence of these kinds of support, or
commitment, tutoring programs will have little opportu-
‘nity to succeed. ‘ Thus, institutions must be willing to
support peer-tutoring programs in the ways indicated if
they dre effectively to serve students who are academi~ :
cally deficient. ’

PROGRAM DIRECTOR _ ' : .

Given sufficient institutional commitment, the
success of peer-tutoring programs depends largely on the
leadership:provided by the program director. These
directors must be knowledgeable about peer-tutoring
programs, must be perceptive and sensitive to tutor and
tutee needs, and must be politically astute. In many
respects the program's continued existence will depend
upon the ability of the director to "sell" it to the »
- college community. Directors who have career-ladder o
positions at the college &nd who are aware of its gate-
keepers are of course in advantageous positions to move
the program toward complete acceptance as a desirable
and essential program. -




The director must have a great commitment toward
ensuring the sticcess of the-tutoring program. He or she
should also be a skilled manager familiar with office
procedures, record keeping, budget procedures, interper-
sonal relations, and evaluation. Finally, the director
should respect alt students and command respect himself
from the campus community.

2
K2

GOALS

, As indicated’by our survey there is rather close
agreement about the goals hg1d for peer-tutoring programs.
What is not clear, however, is the extent to which these
goals are known throughout the academic staff, by adminis-
trators and by .tutors. Acceptance.of tutor1a1 programs
is related to the knowledge and acceptance of the program's
goals by the campus community. Thus, the dissemination
of the goals held for the program should reach faculty,

- staff, students, administrators, and the concerned public.

Spec1f1c goals held for tutoring programs should

" certainly include but not necessarily be limited to the -
following: increased understanding and knowledge about
ubject matter, enhancement of self-confidence and self-
mage, development of study skills, development of positive
attitudes toward learning, and improvement of academic
achievement for students performing below acceptable
levels and for those who perform at acceptable Tevels

 but who are thought to have the ability to demonstrate

. greater proficiency.

FUNDING

‘Programs shculd be funded at a level that will
permit the hiring of tutors and staff sufficient to serve
all students who need tutoring. The Tevel of funding
should also guarantee the ab111ty 'to purchase necessary
materials and supplies, to chtain an attractive and
spacious building, to provide aoeanate publicity and

s disseminatipn of information about ‘the program, and to
- conduct systemat1c program eva1uat1ons
P
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If programs are to become an 1ntegra1 part of

- the total college program they should be funded primarily

from the regular budget of the institution rather than
from external funding sources. Although no precise, per
student fund1ng formula was discernible from the analysis
of our data, it does not appear to be unreasonable to

- determineé a procram budget on the basis of an annual

minimum of $250 per student. Thus, a program designed

to serve 100 students a year would have a minimum yearly
operating budget of $25,00). This budget determination
assumes that ohysical facilities will be provided from
other campus resources to house the program. An example
of a suggested annual budget for a peer-tutoring program
designed to serve 200 students at $250 per student :

follows:-

Direct Costs:

a. Program director (12.months) © $15,000
'b. Peer tutors: 16 @ $3.00 per hr.,
8 hrs. per week for 36 weeks
(assumes each tutor will meet
< 16 tutees per week in groups

of two for one hour) S 13,824
c. Clerical staff (secretary/
3 receptionist) 8,000 -
‘ d. Equipment and supplies 4,000
« e. Program evaluation . 3,000 .
© f. Publicity o 1,600
Indirect Costs (8% direct costs) . 3,634
. Miscellaneoys , . 942
K o Total =~ %ag $50,000

SELECTION OF TUTORS
\

The major criteria used to select peer tutors
shotild include: desire to tutor, ability to relate to
the tutee, demonstrated competence in the subject matter
to be tutored, an awareness and understanding of the
problems of the tutee, and at least 24 semester units
of college study. - “

3
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Following campuswide annguncements via notices,
posters, newspapers, letters to facu]ty and staff, and
follow- up telephone calls concerning the ava11ab111ty
of peef:tutoring positions, a pool of potential peér
tutors- should be compiled from the recommendations of
faculty: members, counselors, tutors, and students who
apply for tutoring positions. On the basis of the cri-
teria listed above, potential tutors should .be screened
-and interviewed by the program director and exper1enced
peer tutors. Tutors.selected should then be given a
trial or probationary period during which time they
should be carefully evaluated to determine their effect-
iveness and ability to understand and relate to the
tutee. Only those tutors who are Judged to: be effective
should be retained in the program. It is expected that .
all tutors will undergo a period of training prior to
tutoring and will receive assistanee and guidance dur1ng
and after their probationary period.

TRAINING OF TUTORS
Pre-service tra1n1ng programs. are important in

providing the tutor with: some understanding of teach1ng
and diagnostic techniques, knowledge of the use of equip-
ment available to assist-tutées, insight into typical

" problems of tutees, an understanding and familiarity
with the*pnogram s goals and organizational structure,
an understanding of the duties of the tutor, and tech-
‘niques for establishing rapport and a sincere relation- -
ship with the tutee without fostering tutee dependency

In-service programs provide an opportun1ty to -
explore and become acquainted with successful teaching
techniques. used by other peer tutors, to discuss problems
encountered in tutoring, to become familiar with the use
of new equ1pment acquired to assist tutees, and to re-
inforce tutors' teaching and diagnostic techniques.

Training programs shou]d be under the direction
of the program director, with assistance provided when
necessary by counse1ors, experienced and sgccessfu] tutors,

‘

-~
<
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and ‘reading and other subject-matter specialists.
The pre-service program should have a miminum duration
of two weeks with, daily sessions of at least two- hours
if the objectives_as stated above are to be met.

. -
Service training programs will be most .
effective when“glearly stated objectives are formulated’
and when tutors have the opportunity to demonstrate
their understanding of those objectives through discus-

sion, role-playing, and evaluation sessions. = *

, Foilowing the prg-servifertraining_program,
which might well be scheduled during the-first month of

the academic year if potential tutors have been already

selected, a period of internship affords the oppqQrtunity
for reasonable assurance that the novice tutor upder- . -
stands his or her role, is familiar with tutoring tech- .
niques, and has a cTear understanding of the problems of
the tutee: The period of internship should last for one

"quarter or semester, with novice tutors assigned to

experienced *and succe$sful; tutors.

Novice tutors should. als® be required to panti-
cipate in in-serwvice, programs. ¢ It is \important that
these programs be wgll-planned.and that available campus.
resources be used to supplement the expertise of the
program director. Additional benefits that arise from .
using other campus resources include an enhancement of
the relationship between the tutorial program and other
segments of ‘the campus and an increase in the level of
awareness about the program throughout the campus =
community. o ‘ '

If aJ%i]ab]e, videotaping of tutoring sessions
provides a reality base for analysis and discussion of
tutor techniques. If thi% is not possible, tutors should
systematically file a self-evaluation of their tutoring
sessions that can be used as a basis 'for in-service pro-
grams. Tutees might also respond periodically to a check-
1ist indicating their satisfaction or dissatisfaction
with their working relationship with the tutor. This
checklist could also be used for purposes of in-service
programs. ﬂ

~ ’ . °.
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There is no exclusive method of training peer
tutors, although some materi?ls have been published that
can .be used in this process.! It-is important, however,
that potentjal tutors undergo systematic training if
they are to be effective.2 We have suggested broad ob-

-jectives for pre- and in-service training programs that

can be used. to formulate more specific or detailed

© programs.

¥

')vo

TUTOR COMPENSATION ¢

Although peer tutors may:have some altruistic

motive for tutoring, most appear to become attracted
to tutoring because of the financial compensation, This
is not to say that the altruistic motive is not present;
it is apparent that many peer tutors derive considerable
satisfaction-from helping others.” Further, some students
--particularly those who aspire to.the téaching profes-
sion--realize that their teaching techniques are strength-
ened through tutoring. Many students, however, have
financial needs that can be partially met through work-
ing as peer tutors. '

' It is not unreasonable to pay peer tutors $3.00
per hour. ) Sincé peer tutors will be Timited té, say,
a ten-houy week, their income_per month will be approxi-
mately $120.00. This is.a relatively small amount but
does, névertheless, provide some financial help for tutors
who may need it. The amount suggested is also signifi-
cantly Tower than the hourly rate of compensation for
professional staff. Thus, peer-tutoring programs repre-
sent an economical method for colleges to provide an
academic supportive service to those students who need

it - i

¢

Another viable form gf compensation for tutoring
is academic credit. Operationally; a tutor would receiye
perhaps two semester units for tutoring, say, four stu- -
dents individually per week for a quarter or semester.
This arrangement might be very attractive to students
preparing to become teachers. The awarding of academic

w
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credit might also serve as an incentive for students
to. serve. as tutors in schools in the colleges' ambient
~community. Although college students who tutor in'public
» . Schools are not in the strict sense peer tutors, this
: experience is transferrable, thus creating a pool of .
‘tutors who could at some point be used in the college
setting. Finally, for these who have little or no need
for financial compensation, academic credit for their
service as tutors provides some incentive toward excel-
- lence and a reward for that service. ' ’

2

_ ENTRY AND EXIT CRITERIA FOR TUTEES o o .

_ - The majority of existing peer-tutoring programs
do not serve as ‘many students as could benefit from them.
- Obviously, 1imited economic resources partially explain
- that situations however, equally important is the manner
in which entry is gained into the program. Entry into
peer-tutoring programs should be voluntary. But because
many students are afraid to seek help r may feel that -
~ there is a stigma associated with the use of tutorial
services, the voluntary nature of the programs may be
self-defeating. One alternative that may eliminate or
reduce these negative feelings and yet matntain the
- desired voluntary program status is the campuswide
center for tutoring. In these centers individuals or
groups of students are not made to feel that tutoring
. is primarily for $pecial_or academically deficient stu-
dents but rather ﬁgat it is a normal service provided
by the collegé. THere are probléms with this arrange~"
ment. First, there is sometimes difficulty in getting.
tutee and -tutor together; schedules may not mesh very *
- well. Second, it may be difficult for the tutee to get
to the appropriate tutor if he or she is in great demand
or is working with an earlier arriving tutee. And,then, -
~ of course, there are times when-the tutor will not'be .

utilized. This arrangement, however, is administratively -

simple and does ensurs the voluntary status of the pro-
gram. St o : 2 ' o

_oma

. Although it is desirable that students volun-
tarily seek-tutorial.help; counselors and instructors

\
\
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should encourage those for whom additional academic help

would be of benefit. Students who are exper1enc1ng dif-

ficulty inlacademic areas, who have d1ff1cu1ty in under-
standing the instructor, or who feel the’pace of instruc-

» tion in class is too fast are .piime candidates for tutorial
-help. Additionally, those students who.do not appear to
‘be performing at a level commensurate with their ability -
should be encouraged by counse1ors and “instructors to
‘use the tutor1a1 serv1ce :

The termination of the use of. the tutor1ng service
should be an opt1on available to the tutee. From a prac-
tical point of view, however, tutees shoutd not exit from
. the tutoring program until they can satisfactorily.demon- -

‘strate that they understand the subject matter for which
tutoring was received, whether they have been tutored for
one month or one year. Time in the program should not
automat1ca11y be a condition for exit from it. We believe
that a monitored exit is more appropriate than one that
" is completely voluntary or mandatory simply because of
- the amount of time the student has been tutored.

'MATCHING TUTOR AND TUTEE

Many students who des1re tut0r1ng have spec1a1
needs that can be met more effectively by tutors from
‘similar backgrounds For exampleé, students whose princi-
pal language is one other than English may deve]op more
rapidly when tutors who speak the same language are °
selected. Concepts in many disciplines are not as eas11y
understood in one's acquired language as in one's native
language. In addition to considering language. background
‘when matching tutor and tutee, tutors should be selected
who have empathy, understanding, and tolerance for the -
tutee and who are able to recogn1ze the unique strengths
‘of the tutee more readily.

The above observaticiis do not mean that tutors
and tutees shodld be matched only on the basis of® Tanguage
or cultural background. Although these criteria are im-
portant and should enter into the equation when deter-
mining tutor-tutee fit, tutors must also be selected
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because of the1r knowledge of the subject matter, their

-ability to teach, and their ability to understand and
effectively relate to the tutee. The role of the pro- - .
gram director in assigning tutors is therefore a cruc1a1 .
dimension of the tutoring program

.In many programs the tutor—tutee matching pro-
cess could be accomplished through the use of a market
approach in the selection process. If, for example, a
list of tutors by subject area was ava11ab1e to all tutees
they could inquire-informally about them from others and
request the tutor of their choice or perhaps the1r.top
three choices. Insofar as possible;-the-assignment of
the tutor would then”be made by the program director
© on the basis of the tutee request o .

Whatever se]ect1on method is used to match tutor
and tutee, the program director should not hesitate to
change tutors if it is determined that the relationship
is not product1ve Such determination can be made from
reports solicited from the tutor and the tutee, and -~
supp]emented by persona] observat1on '

TUTOR-TUTEE RATIO

Idea]ly, tutor1ng should be 1nd1v1dua11zed ‘and
'conducted on a ‘one-to-one basis. “Yet it is possible, -
g1ven very similar problems of tutees, to have an effect-
+ ive program Gsimg small groups of two to four- tutees to
one tutor. In instances where problems are similar and
tutees appear to be comfortable in a small group situa-
tion they may be grouped for tutoring. Tutors selected .
for these groups must also be comfortable in that s1tu-A .
ation. :

Whether tutoring will be conducted on a one-to-
one basis or in small groups will:-be determined by the
economic resources of the program and the severiiy of
the academic problems displayed by tutees. Both indi-

vidual and small group arrangements for tutoring have
~ been effective. The determ1nat1on of the use of either
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or both arrangements should be tempered by the rea11ty
. of the resources of the program.

PHYSICAL FACILITIES FOR TUTORING PROGRAM

: One indication of the. 1mportance p1aced on the
tutorial program by the institution is the adequacy.of

the facilities designated for use by the program: Those -

institutions that pTace a high.value on, tutoring programs
provide ample and inviting facilities to house them;
those institutions that do not view these programs as

~ being important relegate ‘them to facilities that are
undesirable. Ideally, the physical facilities used for
- the tutoring program should be large ‘enough to accommo-
date all studefits who need tutor1ng, attractive enough

- to encourage student use,-'and spacious enough to house
special equipment, 1nd1v1dua1 and small ‘group tutoring
rooms, general purpose rooms, and administrative offices.
Further, this facility should be located in a central
"place on the campus convenient for use by all students.
The importance of this cgndition as an ingredient for
program success is _shown by the fact that facilities
with 11m1ted visibility also receive limited use.

SUMMARY

‘Effective peer- tutoring programs do not s1mp1y
emerge from thin air. They must be planned carefully -
and receive the support and long-range commitment of
administrators, faculty, and staff if they are to be
implemented successfully within institutions. The pro-
bability of their effectiveness,. given that support and
commitment, will be closely associated with the effect-
iveness of program directors in guiding and nurturing
“them into meaningful and viable adJuncts to the regular
"~ academic program. .

Other d1mens1onc or ingredients that appear to
be essential for effective programs include clearly

’ “stated goals, sufficient funds, careful selection and

training of tutors, clear entry-and- ex1t criteria for
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- tutees, tutor-tutee compat1bﬂ1t_y, rénageab]e tutor--
tutee ratios, and the provision of adequate and centraﬂ_y
located physical facilities.
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I [ e Evaluation of Peer-Tutoring Programs

F

. The continuation of peer-tutoring programs will
depend on how effective they are in meeting- the goals:
held for them. To make this deterniination, peer-tutor-,
ing programs must be systematically evaluated. Evalua-
tion is also necessary to identify program strengths and
weaknesses,thereby providing information that will enable
program directors to make ratfonal-decisions in choosing
‘among various program components and. in-improving the
overall effectiveness of peer tutoring. Thus, evaluation -
is an essential dimension of peer-tutoring programs.

The inclusion of an evaluation component in most
peer-tutoring programs generally has not been the rule,
and in rare instances where some type of evaluation has
been attempted these efforts have suffered from weak
research methodologies. The lack of rigorous program

.evaluation efforts stems from insufficiemt funds to
support evaluation studies,. Tack of personnel to conduct.
evaluations, failure to recognize the importance of
evaluations, and resistance 'to an evaluation process
that may produce negative results. ‘ °

Problems of the.above sort are not unsolvable.
In fact, two of the reasons presented can be eliminated
simply by including an adequately budgeted evaluation _
component in the peer-tutoring program proppsal submitted
for funding. The other reasons are gradually being
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eliminated by the demand from institutions,and other

funding agencies for empirical evidence that-special

programs such as peer tutoring are effective. The,
failure to recognize the importance of evaluation and
‘the resistance to conducting an evaluation are negative
attitudes that only serve to adversely affect these
programs. These attitudes are also being changed
through the demand for program eva]uat1on by 1nst1tu-
tions and fund1ng agenc1es . -

_ PROGRAM GOALS, AND OBJECTIVES e B

The effectiveness of. peer tutoring may be deter-
mined by using one or several indices, such as improve-
ment in academic achievement, retent1on rates, attitudes
toward education, self- esteem dnd ‘motivation. The .
selection, however, of appropriate criteria for deter- \
mining program effectiveness will depend on the clarity -
and feasibility of the overall goals and objectives held
for the program. For example, to .indicate that a program
is designed to "1mprove the academic achievement of
students receiving peer tutor1ng“ is a broad statement -
that needs greater specificity. Thus, more specific
‘objectives should be developed that can be measured and
that spell out the manner in which broad goals are .to
be.met. In this instance, such objectives might focus
on such questions as: What is academic achievement?

Is it gain scores on standardized tests? 1Is it overall
grade-point average7 Is it simply passing.a designated
course at a minimum grade average7 What student °popula-
tion is to receive training in the program? For how
“long? At what college grade level? These are examples
of the kinds of initial quest1ons that should shape
objectives to be assessed in determ1n1ng program
effectiveness:

It is also necessary to indicaté whether program
goals are short-range, middle-range, or long-range. Not
only will the thrust of the program differ depending on
the goal-time range, but the objectives by which the
goal is to be met and measured will also differ. If-
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- the -overall goal of the program is to prepare students

to successfully complete the PhD. degree in physics rather
“than, say, a program des1gned to increase the level of
performance in a certain area by X points within eight
- weeks, then assessing the ob3ect1ves of the program.will
demand a longitudinal evaluation using multievaluational
fechniques. To meet the ultimate goal of preparing stu-
dents to successfully compléte PhD degrees in physics,
however, may demand short-range objectives of improving
basic study habits and intermediate objectives focused
. on acquiring mastery of selected areas in mathematics.

- -+ ~Thus, -the specification of -the-time range of-objectives-— -- -—
BY ov1de> greater program direction and accuracy in
evaiuating its effectiveness.

In the evaluation process a determimration must -
also be made of whether to concentrate exclusively on-
attainment of-the program's goals or on the process by
which the ends are met, the efficiency with which re-
sources are used, -and the commitment and effort expended
by the staff’ in reach1ng stated goals.

£ the evaluation effort is d1rected to the process
by wh1ch goa]s are met then we are .concerned with attempt-
ing to explain the success or failure in meeting those
goals. For example, quest1ons such as these might be
asked about the program's process: Can program success
be attributed to the tutoring arrangement? Is program
success closely associated with the use of peer tutors
trained to use specific teaching approaches? Do’regular,
structured faculty-tutor conferences about the tutee
.contribute to the effect1veness of the program7

_ If the eva]uat1on effort is cnncerned with the
efficiency with which goals are met then questions rela-
tive to tEe allocation of resources--financial, human,
physical--must be answered. The central questions are:
Could the same results be achieved at less cost? Or,
could better results have been achieved through greater
a]]ocation of resources?

» On yet another level, program evaluation might
focus on the effort expended in meet1ng the goals held

[ad
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for the program. Does the staff put forth sufficient

effort in attempting to. meet the .goals held for the

program? Is the commitment of the program staff and |

the institution sufficient to move the program forward ,

toward meeting stated goa]s7 Y
The eva]uat1on of peer-tutering programs can be

rather comp]ex Many programs will have multiple goals

and a wide array of objectives by which the attainment

of those goals can be measured. The foregoing discus-

sion was concerned with different.dimensions of evalua-:

__tion that should be considered i formulating the _evalu-

ative effort. It is likely, however, that most programs

"will not ‘have the staff or financial resources necessary ™

to simultaneously conduct critical and thorough examina-
tions of the different dimensions of the program dis-
cussed ‘here.  Programs should, however, allocate the

resources necessary to evaluate different aspects and

objectives of peer tutoring over time. . For example,

the evaluation effort during one.year might seek: to

measure the effectiveness of the program in improving
academic performance.  During another year the evalua-
tion effort m1ght be concerned with the retention rate
of students receiving peer tutoring. The decision to
évaluate a specific program obJect1ve will, Qf course,

~ rest with the program director in. consu]tat1on with the
~evaluator and with essential decisionmaking bodies.

PREPARING FOR EVALUATION

The evaluation effort will be aided consider-
ably by the systematic collection of pertinent information

‘about the program. Many routine questions about the effect-

iveness -of. the program can be determined from information
about tutees, tutors, and the operation of the program.

For tutees such quest1ons might cover: the
number receiving tutoring by quarter or semester, the
number recommended for the program by subject area, the

‘number who volunteer by subject area, the number who

exit successfully from the program, the length of time




tutoring is received, the number who drop out-of the’
program, the number who receéive tutoring by academic
subject, the level of academic performance at the time
of entry into the program, as determined either by
subject grades and performance on initial college exam-
inations or. by staff-developed techniques that have
reliability and validity, sex, languages spoken, and,

from college records, age, high school attended, overa]T
high school grade-point average, and grades received in
specific subjects, e.g., Eng]}Zh and general mathematics.

. Basic 1nf0rmat1on for’ tutors might 1nc1ude age,
sex, number of tutors used each semester or quarter by
college classification and major area of study, number
of applicants who seek tutor pasitions and the number
who dare recommended by faculty or others each quarter or
semester, academic performance level overall and in the -
subject area in which tutoring will be done, languages
spoken, and ‘high schoo] attended.

Routine information to be collected about pro-
gram administration might include: budget and request
appropriation, amount spent.each academic quarter or
semester for program operation, instructional costs per
tutee, the number of students who would probably benefit
from the tutoring program as indicated by initial college
entry or placement tests and the number who enter the
program, and basic information on the focus of tutor
training programs, how they are structured and how
personnel- are used

The routine’collection of information about the .
program is not only desirable for program evaluation
purposes but also for planning purposes. The determina-
tion of budgets, staff requirements, space requirements,

-and the like will be aided greatly by the systematic
collection of the kinds of basic information suggested
here, particularly in the doma1n of program administra-
tion. "~ .




f

VEVALUATION-RESEARCH DESIGN |

In evaluating peen-tutoring programs the research.
design used should permit the formulation of justifiable
or valid conclusions about their effectiveness. While
we recognize that unintended results of peer-tutoring
programs might also be examined through a variety of
research strategies, our focus here is on the degree to
which peer-tutoring programs are effective in meeting
their intended or stated objectives and goals.

‘One. of the most widely used research designs in-
volves: T) tﬁé"§é1é€%ﬁdﬁ‘6¥’STmTTE?”§U53ecf§’askdetér—
mined by matching them through the use of a varijety of
indices, e.g., age, sex, academic achievement, family
'background, verbal ability, 2) the random assignment of
those subjects to an experimental or control group,

3) the determination of some baseline data in the area
for which a treatment has been designed, 4) exposing the
treatment to the experimental group while withholding

it from the control group, and 5) measuring the+differ-
ences in performance between the experimental and control
groups after a prescribed Tength of time.

~While this research design. has great merit, its
use suggests that students who might benefit from peer- -
tutoring programs, if peer tutoring is used as a treat-
ment, would not receive the treatment if they were

_’ass1gned to the control group. Thus this creates the

possibility ‘that services which are potentially beneficial
for selected students may be withheld. While this is
not a desirable situation, many programs do not currently

" serve all students who could benefit from them because

of Timited resources. To obtain additional,resources,
~rograms must be able to demonstrate emp1r1ca11y that
they are of great benefit. Although’the research strategy
of measur1ng the effectiveness of peer tutoring by randomly

-assigning matched students to experimental and control

groups may require that the same peer-tutoring arrange-
ment be withheld from some students, it may also provide..
the conclusive evidence needed to convince college
administrators that programs should be expanded and

‘made an integral part of the institution.




RESEARCH QUESTIONS

2
-

For pilot programs or programs with ¥imited
budgets the selection of control and experimental groups
will be influenced by the number of students the program |,

can accommodate. This assumes that there will be many

more students qualifying for entry into the program than
can be admitted. For other programs that currently serve
all- students who need tutoring their assignment to control
or expe€rimental.groups might be done to measure the
relative effectiveness of different tutoring arrange-
ments, e.g., one-to-one versus small group tutoring.

This type of arrangement permits all students to receive
tutoring while at the same time provides information that
can be used to ensure that the most effective.delivery
system will be used in serving them. .

",/ .
There are, of  course, other reséarch designs that

- can be used to examine program effectiveness. It may be

desirable to examine research designs that are appropriate.

‘for longitudinal evaluation strategies and those that
‘rely on more flexible approaches. Our intent here is

simply to indicate one design that can be used in
measuring peer-tutoring effectiveness.  The selection of
a specific research design will be determined by the
research questions fo# which answers are soughtJ

yrd

Although the overall program goal for peer-tutor-
ing programs may be the improvement of academic performance
of students in the program, there are a variety of questions
about tutor selection, tutor effectivefess, tutoring
arrangements, tutee growth in the affective domain, tutee

. selection, and program impact for which answers should be

sought in examining program effectiveness.

The basic research question to be answered about
peer tutoring is: Do students who receive peer tutoring
improve in academic performance, in the area for which
tutoring has been received, at a level that is signifi- |
cantly different from students who do no&? Examples of

. other research questions are sugggsted below.
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1) Is 1nd1v1dua1 tutoring more effective than group
tutoring? ’

2) ‘Are peer tutors more effective than paraprofes-
sional or professional tutors? :

3) Are peer tutors with family backgrounds similar *
to those of tutees more effective than others?

4) Do peer tutors who earn the grade of A in the
area in which they wish to tutor more effect1ve
than those who earn less than’an A?

. 5) Dowtutees_ﬁhpw,more s1gn1f1cant academic growth

~ when tutoring sesstons are focused on general

study skills, course tontent, test-taking skills, |

.or a comb1nat1on of these7 ’

o

. - 6) Are trained peer tutors more effective than /.
o untrained ones? . / /

7) Is ethnic group congruency 1mportant 1n matching ! /
tutors and tutees? : ,

8) Is sex congruency 1mportant in matching tutors- 3 /

and tytees? e Y

9) Does the college 1eve1, i.e. freshman, sophomore, . /

‘ Junior, senior of the tutor have a significant /
effect in tutoring? o ‘ /
- 10) What is the impact of peer tutor1ng on” tutors .

in the affect1ve and cognitive domains?

( 11). Do tutees display s1gn1f1cant qrowth‘1n the
" affective domain? /

12) Has the peer-tutoring program had an effect Jon
faculty attitudes and expectat1ons about students
who initially perform at low academic levels?

13) Has the peer-tutoring program had an effect on
the teaching styles of facu]ty members from whom
many tutees come?

‘

-14) Which tutees seem to benef1t/ most from peer
~ tutoring?
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INTERNAL OR EXTERNAL EVALUATION

The question. of whether insiders or outsiders
should conduct the evaluation of the program has been
a continuing source of -concern. There are advantages
and d1sadvantages for both. ‘ R

. Individuals closely assoc1ated with the program
are more knowledgeable about it, usually understand its
goals and objectives, and are ‘aware of the d1ff1cu1t1es
‘encountered Tn attempting to meet program goa1s and ob-
jectives. They will therefore probab]y be more accept-
able to the program staff and participants, thereby
increasing the probability of open participation. g
Further,. because of their intimate association with
the program, these internal evaluators may be in a
better position to assess the magnitude of its success
than others. "Yet it is precisely because of their
close association with the program that internal evalu-

-ators are viewed by some as being too subjective for
the comp1ete and d1spass1onate objectivity that eva1ua—
tion requires.

_ External evaluators are, thought to be more
objective because they do not have a vested interest
in the program or close friendships with program staff.
On the other hand, external evaluators may not have a
sufficient uﬁderstand1ng of the program to provide
meaningful insight into the problems associated with
peer-tutoring. programs. ;

The pros and, cons that surround the use of
either internal and external evaluators are not without
merit. We would argue, however, that external evalua-
tors be used if the total program is to be examined.
While internal evaluators may be knowledgeable about .
‘the program, they must face the social reality of strained.
relationships with their peers because -of the resistance
associated with the acceptance of negative findings,
should such findings emerge. Internal evaluators may
also be accused of attempting to sabotage the program
if the findings are negative and are used to justify
a reduction in financial support for the program.2
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“of competent eva]uators Lo

Therefore, the preésures that may be experienced by
internal evaluators because.of negative findings may

indeed influence their objectivity in critically exam--
ining all aspects of the program.

At another Tevel, when evaluations that are con-

cerned with selected aspects of' the program, e.g., re-

tention rates of students receiving peer tutoring, are
relatively neutral, such evaluations may. be conducted
more effect1ve1y by internal. staff.

Finally, whether internal or external’ eva]uators
are used to evaluate peer-tutoring programs, they should -
be selected on the basis of their technical competence
and their ability to understand the intent cf these
programs. Further, sufficient time and money must be
allocated to per1od1ca11y permit complete examinaticn

of any program.

SUMMARY-

s« - The evaluation of peer-tutoring programs is an

" essential component of effective and efficient program
-operation. ‘Because thé evaluation process provides the

means by which program strengths and weaknesses can be

identified, it is thus viewed as a diagnostic tool, the:

use of which will enable us to better serve. students
who use peer-tutoring programs.

: P1ann1ng for program eva]uat1ons shou]d be in-
cluded during the-initial stages of program development
to ensure the sufficient allocation of funds, the
collection of pertinent. 1nformat1on, and the selection

a
&

Effect1ve evaluation demands 1) the cbopera~

" tion of evaluators and program directors and other staff,

2).that program goals are clear and objectives measurab]e,
and 3) that the-purposes of the evaluation be known in .
advance., _

)l.




S The future of peer—tutoring‘programs will be —
enhanced by their demonstrated -strengths and by our :
ability to identify and eliminate their weaknesses.

3




‘ ¢ The Future of Péer-Tuto(ing Programs

Peer-tutoring programs in higher education were
implemented with the belief that they would help amelio-
rate the academic deficiencies of students who entered
college with poor educational backgrounds. These pro-
grams appear to have been successful for both tutees and
tutors. Yet the precise reasons for their success have
been rather elusive. Thelen (1969) has suggested that
tutoring is successful because of the helping relationship
between students. This assumption is indeed plausible. 1
Our observation of peer-tutoring programs, however,
suggests that the individualized instructional arrange-
ment and the personal pride both tutor and tutee seek
to maintain are prom1nent 1ngred1ents in tutor1ng
success.

.~ The individualized tutor1ng arrangement permits
instruction .to proceed at a comfortable pace, in a non-
threatening manner, and with a tutor who is' evidently
able to explain the subject matter from a practical
Tevel, supplemented with references to personal experi-
ences that may parallel those of the tutee.

There is also a tremendous amount of personal
pride associated with tutoring. Tutees are anxjous to
prove to their peers {tutors) that they can achieve

N | |
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~ academically at sufficiently high levels when given -

"the necessary background in a manner that they can- - \
understand. Concomitantly, tutors strive to manifest
their command of a subject matter in a fashion that will
bring them admiration and respect.: Thus, the personal
pride factor appears te contribute s1gn1f1cant]y to  the
success' of peer tutoring.’

To be sure, there are other exp]1c1t explanatory-
variables for peer tutoring success, and in time they. .
will be_examined. : Nevertheless, the belief held by pro=

~gram directors and others associated with peer-tutoring
programs 1is that, regardless of the reason, these. programs
are successful. - And, the limited existing research and-
evaluation evidence seems to confirm that they are. What
then should be the future of peer-tutoring programs in
‘higher education? Certainly they should be continued

. and expanded in institutions in which they currently

exist and implemented in those in which- they do not.

; 'Spec1f1c characteristics that should be associated with

their existence are.discussed in the form of recommend-
»at1ons_that,fol]ow :

—

‘.RECOMMENDATIONS

.1) Clearly stated ‘program goa]s and obJect1ves should
"be estab11shed.

¢

Broadly- -based .goals and spec1f1c measurable ob- .

Jectives should be developed prior to program imple=

. ‘mentation. These indicate the purpose and-direction

. of the program to the program staff and to the broader-
campus community. : :

, -Program goals and obJect1ves shou]d be deve]oped
through the involvement of students, faculty, adminis-
trators, and program staff. The full part1c1pat1on
of these groups ensures that the program's goals .and
objectives will enjoy wide acceptance, that the pro-
gram addresses itself to the needs of the students,
.and that it will receive support throughout the campus
commun1ty .




o

Peer-tutoring;progfamg should be institutionalized.

~* Peer-tutoring programs'shou1d be an important
permanent addition to the total college program and

‘'should: be accorded the same status as other essential

Student services. These programs should .receive
sufficient institutional funds to provide tutoring
for all students needing it. Institutions must be

- committed to peer-tutoring programs and willing to

support them by budgeting adequate financial re-
sources and by ensuring-that they have effective
Teadership imbued with authority and power at least
commensurate to other d1rectors of essential student

SEY‘V'ICES

'Peer—tutoringvprograms should be centrally located

on campus and housed in an attractive facility.

The tutoring program should be conveniently
accessible to all students, highly visible, and

" centrally located. Psychologically and strategically,

the Tocation of the tutoring program should indicate
the importance placed on it by the institution.
Further, the probability of maximum student use of
the tutor1ng program will be greatly enhanced by
housing it in a centra] 1qcat1on on campus.

Student ‘use of the program is also a function
of the attractiveness of the facility in which it is
housed. Facilities that are spacious and attractive
invite use; small, unattractive ones do not. In ,
addition, the visual quality of the facility reflects
the level of institutional commitment to the program.
If tutoring programs are to serve all students need-
ing them then institutjons must establish the physical
conditions required for maximum use: central campus
Jocation and visual attractiveness. '
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The time schedule of operation fcr peer- tutor1ng
programs should be flexible.,

Many students desiring and needing tutoring
are unable to avail themselves of the program if it
aperates during only a few hours in-the course of

‘a day. This is particularly true for students

attending school at might and those having to work
during the day. It is imperative, therefore,:that
the program be available for student use throughout
the day, on week-ends, and at night.

Successful techn19¥es used in tutor1ng should be
w1de1y d1ssem1nated .

Peer-— -tutoring techniques that prove to be highly
successful should be systematically compiled by the
program director and disseminated to faculty members
and other tutors. This can be accomplished through

.workshops, newsletters, individual conferences, and

local, state, and national pub11cat1ons The dis~
semination of innovative and successful teach1ng
strategies should contribute immensely to the 1m-
provement of teach1ng

&

Peer-tutoring should be systematically evaluated.

As a diagnostic tool, evaluation is an indispens-
able program tomponent. The assessment of program
effectiveness should be a normal requirement for
program existence. Moreover, evaluation can be used
to identify progranm strengths and weaknesses, thus .
ﬁaci]itating program improvement if indicated.

Progyam evaluation should be per1od1ca11y con-

. ducted by competent and understanding external evalu-

ators. These evaluations should be rigorous and -
should.focus on the attainment of-the.goals and .

' ob3ect1ves of the program &#d the process involved

in meeting them.

1
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7) A basic information system should be established-
at each institution.

Directors should regularly collect basic infor-
mation about peer-tutoring programs. Such informa-
tion might include selected tutee, tutor, and general

- program characteristics. At-a minimum level the
following types of information might be collected.
For tutees: number in program each semester or
quarter, sex, ethnicity, age, college classification,
the length of time tutoring is received, dropout rates
number receiving tutoring by academic subjects,
proposed .college major, and career or occupational
goal(s). For tutors: number each semester or
quarter by colTege classification and major area
of study, hours taught per week, tutor-tutee ratio,
academic performance in the specific subject area -
in which tutoring is to be done and overall grade
average, age, sex, and ethnicity. For_program
administration: budget appropriation and expendi-
tures per year, instructional cost per student,
“operational cost per student, and annual survey
of student academic needs at the beginning of
each year. '

~ The systematic collection of the types of in-
formation discussed here should enable better program .
planning .and should indicate, in part, the effective-
ness of the program in serving academically deficient
students. -

POSTLUDE
Peer-tutoring programs have embellished tradi-
tional college teaching in a highly significant manner.
The growth of these programs throughout academe attests : _
to the success they have generally had. Originally o
jmplemented’ to meet the academic needs of the education-
ally deficient student these programs are becoming the
sine qua non for all students.

68

YRR
1t




Peer-tutoring programs represent an alternative
to traditional college teaching arrangements with benefits
to tutors and tutees. Additionally, their potential for
assisting in .the improvement of teaching through the
exportation and adoption of successful tutorlng tech-- -
niques cannot be minimized.

It is evident that these programs will-not solve,
and should not be expected to solve, all the problems of
the academically deficient student. Certainly effective
academic, career,:and personal. counseling services, and
adequate financial aid should be available and used by .
these students.- However, the academic needs of educa-
tionally deficient students can be partially but effect-
ively met through peer-tutoring programs. The imple-
mentation of these programs adds an important dimension
to the array of student services currently available
and should be a high-priority 1tem at every institution
of higher learning.

v
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FOOTNOTES ~

Chaéter I

: ]For a discussicn of these programs see Chapter II
~ of Gartner, A., Kohler, M. C., & Riessman, F, Children

" teach children: Learning by teaching. New York: Harper
and Row, 1971.

| Chaéter I1

. 'McWhorter, K. T., & Levy, J. The 1nf1uence‘of‘
a tutorial program upon tutors. Journal of Reading,
January 1971, 14, 221-224,

2Hassinger, J., & Via, M. M. How much does a
tutor learn through teaching reading. Journal of Secord-
ary Education,. January 1969, 14(1), 42-44.

w

3Agan, R. D. A study of the achievement of
tutored versus nontutored college freshmen. Dissertation,
University of Iowa, 1971. -

4Gartﬁer, A., Kohler, M. C., & Rjéésman, F.
Children teach children: Learning by teaching. New . York:
Harper and Row, 1971. ‘

?




5C]oward, R. D. Studies in tutoring. The - '
Journal of Experimental Education, fall 1967, 36(1),
14-25. : . .

V < <
Chapter III
_ ]A1though most training programs have been de-
veloped for younger tutors than those with whom we are
here concerned, the ideas are transferable. See G. V.
Harrison, Training students to tutor, Technical Memorandum
3686/000/00, System Development Corporation, Santa Monica,
- California, September 28, 1967; G. V. Harrisgn, Tutor
“training kit: An instructional system in matthematics,
System Development Corporation, Santa Monica, November
1969; and P. Lippit, R. Lippit, & J. Eiseman, Cross-
age helping program: Orientation, training, and related
materials. Ann Arbor: Center for Research on Utiliza-
tion of Scientific Knowledge, Institute for Social
Research, 1969. , ' e

& .
2In an interesting study on trained versus un-
trained tutors Niedermeyer found that trained tutors are
more effective than those who have no formal training.
See F. C. Niedermeyer, Effects of training on the in-
structional behaviors of student tutors. The Journal
of Educational Research, November 1970, 64(3), 119-123.

7

w.

v

Chapter 1V e o i :

]For an excellent discussion on research design
see D. R. Campbell & J. C. Stanley, .Experiment and .-
quasi-experimental designs: for research and teaching.
In N. L. Gage (Ed.), Handbook of research on teaching.

“Chicago: Rand McNally, 1963.

et Another excellemt source on evaluation research
techniques is J. M. Gottman & R. C. Clasen, Evaluation

' in education: A practitioner's guide. Itasca, Il11.:
Peacock" Publishers, 1972.
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" Chapter V SR o
1H. A. Thelen.  Tutoring by students. Y
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| APPENDIX A
DIRECTORY OF TUTORING PROGRAMS SURVEYEED
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APPENDIX B -

COVER LETTE.R FOR QUESTIONNAIRE
‘ QUESTIONNAIRE
INTERVIEW SCHEDULE
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UNIVERSITY OF CALIFORNIA, BERKELEY _ ‘ ‘ . : Av .

iEKKlLFY < DAVES ¢ IEVINE ¢ 105 ANGELES « RIVERSILE « SAN DEGO » SANCFRANCICO SANTA BAHNARA < SANTA CRUZ

- 1

v g
CENTER FOI HESEARCH AND DEVELOFMENT . BERKELEY, CALIFOINIA . 94720
IN HIGUER EDUCATION J

January 1k, 2972

The Center for Pelearch and Development in Higher Education is
engaged in a major rescarch program which looks into edugational
strategies which rave been developed to assist "new" students in
~higher educa®ion — students drawn mainly from the ranks of the
economically arnd educationally disadvantaged and from ethnic minority
group segmonts of the population. These studerts, hitherto under-
represented in postsecondery education, will contrlbute 51gn1f1cantlJ ) o

’ to the projected growth in college enrollment°
4

We know that many colleges- have attemntnd to meet the needs
of thesz "new" °tudﬂn+s“b" introducing special programs in
counsellna and tutoring, but there is 1ittlé accurate information B
about their extent and design. To overccme this lack, we are
asking for your help in obtaining information about what colleges
with substantial numbers of "'new” students do in their formal LY o
tutoring prosrams. OQur concern here is wlth tutoring programs'~—
those wnich serve primarily "new" students ‘— as oppased to a. - \
‘ tutoring service which is available to the entire college population.
Your iustitution has been selected because it has been identitifed
as one that has’'given special attention to the developmcent of a
tutoring program. o

W

,< - @

We realize that putting yet another fuestionnaire before you
is an impositiony but we would be grateful if you would take time
to answer a few questions about your institution and the tutorlnﬁ -
program you have developed to respond to your population of . . 5
students. TIf you have prepared d“scrlptlve or evaluative materlals
" pertaining ta it, we would like very much to have ‘copies of them.
* Please return all materials to us in the enclosed stamped envelope.

W o When the results of the survey ‘have been tabulated. we will
. send you a copy of the findings. We appregiate your assistance TR

greatly.
. o
v
. . » Slgcerggk ///
‘ R 7%9% éi)’;i/./ﬂJh_ qlél
: < E. L. Klifg:1udfer
. " Program 10 Coordinator
ELK: bjl ‘ S

Enclosure



I.

II.

\

\
\

T\ Please use a separate qugslionnairé for each %
) BL;tgtbring program designed for educationally T
\ disadvantaged otudonts. ©
\\. .
Name of institution °
Address i
" Name of Program - .
Difector Title )
Campus Address -
Phone Number a2 .
: Area Code Telephone Number Ext.
' .
l) When was this program initiated?
2,,By whom initiated . | .
__~__Faculty : .
“____Students
"Counselors ) .,
Administrators R ’
Others; Please indica?e
4] -

3) Did program originat: from an existing program (e.g., SEEK, EOF,

Upward Bound, etc.)?

Yes

No

If yes, pléase specify

3

e

L) what is the budget for this tutorizl program for the cutrrent

academic year?

[

93

]
o

S

o




5) What is the source’of funds? FPlease indicate per&ent availgble
from each of th- following: )

Federal
State o -
; Local . o ‘.

Other; please describe

A
»

6) How many staff people are involved in the tutoring.program
(equuding peer tutors)?
Full time
Part time
7 How strongly do you feel the proéram is supported by faculty?
,Z::7 Very enthusiastic
[::7 Moderétely enthusiastic
7 Tolerant 0
[::7 Unsupportiﬁe :
How stroﬁgly a8 you feel the program ig supported by administrators?
[::7 Very enthusiastic . »
[::7 Moderately enthuéia;tic .
[::7 Tolerant ¢
' /7 unsupportive ) e

8) Where does most tutoring take place?

‘

r1

. : ‘ -
Is this facility used for other services? Yes No

. . L . )
¢ If yes, what are the other services?




N [
[ @ .
4 0
o ) . -
[
™Y
) .
. i " .
9) In which academic subjucts is tutoring offered? Please list
in order of number of tutees served. .
1. . ' L.
2. ©o5% .
g 3. ’ 6.
- L] f
W Y .
<
I1I1. o Co. .
10) How.m:ny tutor: were involved in this progrum (Fall session, 1971)7
’ N .
Peer . o v
Faculty P2
’ Paraf,rofessional
v R 3 .
. 11) Approximately how many tutors belong to ethnic minority groups?
. L 4 Para-
"ﬂ; Peer Faculty |professional
Black
Q
Chicano . . . v
Asian L o
Native American d L
Othér; pleasée spachify
&
2 A Y
b ¢ y!
12) What are the criteria for peer tutor selection (e.g., GPA, class
standing, financial need, volunteers, etc.)?
‘ : ! e . o
&y -
%
-
: . T
How are peer tutors selected (e.g., by program director, ete.)? ,
¢ . -
o
o
&
95.




¢

.
13) How are peer tutors compvu:x%vd? {Please check 211 that apply)

7 Academic credit

/7 Financial. What ‘s the hourly rate of pay? .

/7 Other; please describe s

2

[

.

14) Is there a pebr tutor training program?

[T s - B
[ 7 no’ (If no, skip to Question 17) @
R

15) Who does the training?

16) What are the characteristics of the training progrem? Check
all that apply.

/ 7 Initial orientation. How long?
: .

Please describe

<

[ 7 continuing training throughout the term. Please describe

Z::7 Other; please describe

0,




Iv. 2

8 ) )
17) How many tutees were involved {n this program (Fall session, 1971)7

asmbers of ethnic minority groups?

18) Approximately how many tutees are

B

Black - .. i ’ - : .
Chicaro
. 2 ®
. .
Asian

o

Native Americun

e Ot.her;; please specify

—

19) How are tutees selected?

D Mandatory

- oy

DVoluntary \\.J‘ . ) . .
[T other ; , o

20) How is tutoring dpnducted? .
~~/_7 Group sessidhs . o
/7 Tndividually

~

21) when is tutoring considered completed?
D Upon pascing a test or demonstrating prof‘ici.e,ncy.
D Upon being rxcused or recommended for more advanced work
D Upon spending a specific amount of time .in the program

e N e

How much time?

a

Pl

Thank you for tilling in this questionnaire. Plepse return

L

immediately using the. envelops provided. "
)
v L]

. . .

. .

B . ¢
97 B
rg.']‘\‘d >

105 .-,
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E{Iﬁi; please specify . 2 C
[ TT gt socores; pleusa speeify e . ‘

~a




UNIVERSITY OF CALIFORNIA, BERKELEY © ° ©
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3

CENTER FOR RESEARCH AND DEVELOPMENT °  BERXELEY, CALIFONNIA 94720
IN HIGHER EDUCATION ) M . . Ty

TUTOR M0 RAM . : .

Interview Schedule '°

- ,
I Geferal Background Information (to be answered by administrators, program *
i director, tutors, and tutees)

1. Respondent . .
2, Position - o * . “
3. Sex: /7 Male /] Female
4, Responaent's age A (if possible) oo
a) under 30 _/
b) 31-- 4o y
c) 41 - 50 .
d) over 50 .
5, Ethnic groip
. ) “n
6. Academic Ranik: Student Classification: .3
Professor A Freshman . ©
Assoc, Professor Saphomore
Asst. Professor \ Junior
. Instructor N ' Senior
- Lecturer Graduate s
Qther Other

7. Academic Fisld

-~

Highest degree earned

—

9 o From what Institution b i

»
8. Appointment: /7 Full-time' /7 Part-time

9. Number of years on campus'

10. Number «of years associated with the program

probe ~———-) in what capacities

II. 'I"rggram Information %

A. [Zo be answered by Administrators uand Program-D:rPctnr}

. 11. How did the tutorial program originate?

12. What groupsd or individuals ware most influentinl in es ‘rablishing
0 o “he *tatorisl program? |

. : 98

-

o 1()"




\ - , - .

13. How long has the program been in oneration?

\

=
. -

e 18 &
14. what obstacles had to be overcome in‘implementing the program?

,Probe—"—; how was¢yhe program financed?"

probe———) what academic approval was.needed? . A
15. What are the goals of the tutorial program?

probe———) have they been achieved?
16. Are there any plans for modlfying types of services offered"
¢ { probe— 3 Staffing?

probe—? Number of students serve.d‘?;s»ff‘

B.[To be answered by Program Director | ) -~

17. Are there student attitudes.or- behs;vwz‘s that this program
attempts to change or modify (feey of failure, test anxiety,
self-concept, etc.).

probe ——) how is this done?
18. How are tutees selected?

19. Do tutees resent being singled out for special treatment? !

. a)Is there a negative stigma associated with being a tutee in. the
program?

probe ———3 How is this negative stigma minimized?
N ’ probe ——3 How eftec%iverz‘s this attempt?

20. How is the problen? of tutee dependency handled?

2l. How are tutors selectied? K
probe———3 peers; faculty; paraprofessionals .
a . °

22. Is there a problem in securing tutors?

prdbe——a'any particular group,. .e., students, faculty, 'para-‘

professional?
. probe — a) salary . Tk .
‘b) status and mobility ’ N

o c) second cliss faculty position .

f Y
23. Is there a tutor training program which attempts to sensitize
tutors to the speclal needs of tutees?

o

2k

Is ethnie group congruency ifr.portant in the tutor-tutee .
relationship? .

25. Where does tutoring take place?

o

b.— : . R - ‘ ) v o
99 .

T




. 26. Is the vhysical-facility (building (s)) adequate for this program?

N}

probe—— i{s the facility under-utilized? over-utilized?

n
. (}" 3
PN . . “u .
. - p— * : - H .,
! What is the condition of this fecility? : o
- old _ new
,‘ "t . ‘; . well kept ) sloppy
4 .attractive depressive

! e —

. (Observation by interviewer)
v . T
2 N g

- €. [To be answered by Tutors ] s 3

- = v
‘ 27. What are the goals of the tutorial program? ~ .
| : oe s
2 28. Are there student attitudes or behaviors that this program attempts ©
| to change or modify (ffar of failure, test anxiety, selr-concegt
| etel)? - - )

Raat¥
~N probe—— how is this done?

‘

29, How are tutees selected?

30. Do tutees resent being singled out for special treatment? ‘
»

a) Is there d negative stigma ‘associated with being -a tutee in
the program? , . e »
r 13 4

probe——3 Hoins the negative stigma minimized?
probe— How effective is this attempt? ’ .
¥ 31, How is the problem of tutee depengenc handled?

. 3.2. Is there a tutor training program which attempts to sensitize tutors
to the special needs of tutees? = . '

33.'1s ethnic group congru‘en'cy important in the tutor-tutee rélationship?
. . . ¢

34. Do you feel that tutees are really helped in this program? oy

35. }laS'being a tutor helped you-in any way?  How? : Ry
& ' : -
- . ) . 3
L , .- 3 .
o~ . . .

100 : ' _' o :

1 " / ’
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: 10
a © -




D. ['To be a.!:sweredt by tutees ] S
36. What are the goals of the tutorial program? ‘ 2 ¢
37. Hc;w ;iid you get into the program?' »
N a) Do tutees resent being singled out for special treatment? .
R b)‘ Do yo\u feel there fs a negativé stigma l;ssociated with _ .
being a tutee in the program?
probe > How do you off-set thet stigma? /-
probe———How effective is this attempt? /,f '
38. JIs ethnic group. congruency i’mpoi'taﬁ't. in the tutor-tutee relationship? ’
39. Do you feel that tutees are really helped in this program? i B

. probe—~———» How?

r

III. Program Evaluafion [to be answered by gll |

ko.

b,

ba.

L3,

Iy,

4

Are you satisfied with the operation of the tutorial prog'ram?'-

probe — Why? Why not? ,

probe ——> Strengths; difficulties
In your estimation, are niost tutors, administrators, faculty and
students satisfied with the program?

(For tutors and tutees only) Does the progxg‘am serye as mang;
students as you feel it uhould"

prdbe-,—-) approximate number of stﬁdents on 'campus who
could benefit from the program?

0 .

If more than ong ca“tegory of tutors (peers, faculty, or ¢
paraprofessionals) are used, which group do you feel is more
effectiy2 in this tutoring program? Why?

What constitutes the successful tutee completion of the program?
.- . ~

probe-;-) In your ¢stimation what percentage of tutees
. successfully completed the program in the fixst
half of this academic ‘year?
Do "youdlfeel <this program will céntinue?
probe ———j Do you feel this program should continue?

probp——‘iIs the program growing?

. Ii‘_m voula mk;‘w:w\you deaired wha‘t would you do?

o




“ e . C .

IV.__Budget [[to be answered by Program Director |

- .

47, Do you feel the budget is adequate for this program? - ¢
- ~ 48, fiow are tutors_comﬁengated?

wem) _peer; if used?

O - %

probe-——a If academic credit what is minimum or. maximum number
of wiits that can be earned?

¢

b) _ faculty; if used?
N " prob:———3 Is.is possible to have & reducéd ‘teaching load
P - s compensation? o
¢ c) paraprof8551onal if used?,
0
* probe-———a If pay, what is the rate for each group? o :
h9. Do you feel ‘that the compensation for peer, facuity, or pagraprofessiona
e . tutors ls adequete? ) - .,
- probe——) If?not, whj not? - . .©
50. Ts thelack of funds & problem? é"l E o
51, If ‘the prccram were to receive exfra- funding how would it be .
spent? . ) -
Q. ' & 2 0

V. Institutional Cormmitment [to be answered by.alll

52. Who 'makes most curriculum/program/operational decisions on this
campus?

'Board of Trustees .

. Admlnistrators
- Faculty . . o .
Students , )
Any combination of the above Y o « . .
" 53, Do the faculty, students and adminlstrators care a 1ot for 7.

this schonl° L4 ! ) . :
" prabe-- ——:Whlch group-carES/most°

5k, What isOthe feeling of facultyﬂ students and -administrators
toward Lhe tutorialfprogram°

- 55, Could you descrlbe any 1nc1dent that demonstrates the feeling
: of the faculty, students or administrators toward the tutoring
. program? . ¥

ViI. Qther [to be dnswlred by alll.

56. I5 there any question you would like to ask oc anythinn else
concernbng the tutorial program you would like to discuss?

w

102
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APPENDIX C
BRIEF DESCRIPTION OF THREE PROGRAMS

°




Program A .t

' The Learn1ng Center Program at th1s co]]ege 1s

. composed of reading and writing laboratories. Services

N
S

available in the program include tutoring, diagnostic
testing of reading and writing skills, development of
individualized programs for improvement of reading and

_writing skills, and use of audio-visual equipment. Many
~of the students enrolled in the full -program are referred

to the Learning Center by teachers, while other students

‘primarily use the tutor1a1 and audio-visual services
L+

on a voluntary "drop-in" basis. °

The program is operated by a director and five )
facu]ty members with the assistance of ten paraprofes- i %
sional staff members (assistant 1nstructorsg and 28 peer

 tutors. A1l of ‘the faculty members have Master of Arts
" degrees, and several have continued graduate study | -
- beyond. the Masters degree 1eve1 _ . 2

To a certa1n extent ‘the success of the progréh
is probably due %o the dynam1c enthusiasm of the d1recﬁor?
and several of the faculty members. These same indivi-
duals were responsible for the formulation and develop-
ment of the program. It is also evident that the
assistant instructors and peer tutors have been infected

by this enthusiasm; sincere concern for the students and I

a desire .to help students improve reading and writing
skills is very apparent in the maJor1ty of individuals
concerned with the program,

However, enthusiasm and concern.alone cannot
account for a successfu] program. Ipstitutional commit-,
ment (part1cu1ar1y at the higher administrative levels)
and an adequate bydget have enabled the ‘director and
facuity members to develop and continue the program at :
a high level of sophistication. ‘The budget has made ~ - .- o
possible the extensive use of computer programs for . s
management and record-keeping aspects of the program, :

.the purchase of a considerable amount of audio-visual
“equipment, and staffing the laboratories with well-

qua11f1ed ass1stant instructors and peer tutors.
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The assistant instructors and peer tutors
capably perform the tutorial and test1ng aspects of
the program because they are well- -qualified and able
jndividuals when first hired for the positions. All:
of the assistant instructors and several tutors have
received college degrees; the remaining peer tutors
“~attend either a local four-year.college or this
part1cu1ar college. "An extensive initial and continu-
ing tra1n1ng program furthers these abilities and pro-
-vides training for: spec1f1c tutorial and testing
skills. v .

Perhaps one of ‘the jmportant factors account-
ing for the suecess of thé Learning Center Program is
the pervasion throughout the program of attention to
detail. Al11 aspects of the.program were carefully
considered. Rather than being hurriedly put together,
the program emerged after considerable thought and-
numerous discussions.  This attention to detail is
seen in the individualized programs which are deve]oped
for each student, the d1agnost1ga£est1ng which is pro-
vided, and the composition of the Léa+n1ng Center staff, .
which covers.the range from specialists in reading or
“writing t? specialists in developing diagnostic tools.

-While the Learning Center Program has the

support of the administration‘and the majority of .
faculty members and students on campus, there is some N
"dissension frem the faculty of the Eng11sh department..

This group of opposing faculty members is small and

has not 'seriously undermined the program in any

observable way. However, any faculty member. oppased g f

"to the, program is not likely to refer students who A
need he]p to the Center and this lessens the proba- >
~bility that students deficient in reading and writing -

skills will go to. the Learining Center Program. for

tutorial ‘and testing assistance. While this opposi-

* tion from the English department doesyiot seem to -be B

affecting the program as a whole, it is negat1Ve1y
affect1ng some students ' .
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;Program B

~ This institution inaugurated an educationally _
innovative program geared to the special needs of Black -~
and Chicano.students after student:.pressures culminated
in a strike in 1970. o ’ .

In response to tHe demonstrétéd neéds of the

- minority students, the University administration allo-

"cated $69,000 for operation of the program's first year
and subsequently increased that budget to $100,000.

The philosophy of the Coalition for the-Use of
Learning Skitls (CULS) is that social pressures.would
dictate a constant threat to the educational success of
the Black- student. CULS emphasis, through study groups,
group and individual counseling, and.tutoring, is to
create an educational atmosphere conducive to the full
and enthusiastic support by °the minority student.

~ Study.groups are organized for a wide range 6
of basic and often difficult courses. Typical courses
have included-anthropology, botany-zoology, chemistry,
economics, French, math, physiology, Spanish, and
engineering. : . o

. 0f key importance to implementing the CULS
philosophy is the process of training students to train
others. In the spring of 1971 there were 20 study
group leaders, 14 counselors, three skills assistants,
and eight teaching fellows who worked with approximately
350 students. The majority of these.staff persons are
graduate students who offer assistance in their own
academic discipline. Additionally, the study leaders
provide supportive services, academic counseling,
and instruction in note-taking, research techniques
(1ibrary use), vocabulary -building, test-taking pre-
paration, and other services that might not otherwise

be provided by the institution. ‘

. . Through regular evaluations conducted by the.
. CULS staff, it was generally felt by the program

ok,
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participants that study groups permit more individual-
ized assistance and that study group leaders give more
comprehensible explanations ‘than regular instructors,
that study groups encourage interaction with other
students, allowing one to give help and receive help,
and that study groups offer learning skills.

, Our observations of CULS operation corroborated
their reports that the educational experience of many
students was greatly enhanceg by CULS.

" Staff personnel of CULS were diligent and en-
thusjastic. in their efforts to provide a more meaning~ ,
ful- educational exper1ence for this program s partici-
pants.

n
v

Dialogue with student participants disclosed
that one of ‘the.most valuable aspects of the study group
for studeénts is the individualized help they are able
to receive: This does not mean that a tutorial arrange-
ment cou]d necesSar11y be substituted for the study
group experience with equal benefits. Students. fre-
quently reported that study groups were: uniquely -
valuable to them because the sessions were structured -
to facilitate "collective interchange of 1deas with
thdse  at varylngllevels of understand1ng . Also,
students feel freer to participate in discussions and
ask questions in study groups than they do in regular
classes. S

. ' The fatulty and administration of the University
are outward]y receptive of CULS' philosophy and program-
ing. .There is the general tendency of the faculty to
dep1ct CULS as a remedial program in intent and activity,
which it is not. However, for<those-faculty members who"
have been more than remote]y associated with CULS,
praises and apprec1at1on for the program have been .
-common

Some reports from facu]ty members verify the
program s effectiveness in increasing the motivation
and level of academic achievement of a significant
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“number of its participants.’ Many faculty members also
offered high praise for the competence and enthusiasm
demonstrated by -the program director and the graduate
level study leaders. It is our feeling that the philo-
sophy of CULS- has created a sense of compunity that pro-

_ vides for unusual ded1cat1on by the entire strata of
part1c1pants

©

<

There is a steady flow of communication between -

the several colleges of the University and-the central

- administration. Due to the nature of the program incep-
tion, some tension ex1sts between the administration. and
CULS staff. 1In spite of “this tension, the administration
recognizes the value of the program to minority students .
and has made the budgetary provision for the continuation
of the program for at Teast the next few years.

ex N,
Program C ¢ »
‘ . "~ Project TOGETHER s -a program funded by -the g T
~ U..S. Office of Education, Department of Health, Educa- LT

tion and Welfare. .

. Project TOGETHER is designed to help 1dent1fy,
matriculate, educate, graduate, certify, and place in

- productive employment those students whose opportun1t1es
for postsecondary education have been abridged in the
past.” - :

The purpose of the PrOJect is to utilize and
reinforce all those existing services and programs which
a satisfy basic needs, and to add to those any new. serv1ces
' . and programs wh1ch needs prescribe..

. The specific target population of TOGETHER" are
students with combinations of the following character-
istics: , .

1) Students from low-income backgrounds 7

2) Students with inadequate h1gh school pre-
parat1on
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3) Students who are the rec1p1ents of we1fare
ass1stance

" 4) Students who Tive in public hous1ng under-
Tow-income rent-subsidy.provisions

5) Students for whom standard English is a
second language

6) Students whose cultural her1tage is not
represented sufficiently or accurately .
in the trad1x1ona1 curriculum.

. Although the majority of 185 part1c1pants are
- Black, project TOGETHER emp1oys and works with a11 stu-
,dents who desire the program's services.

0ne of the greatest needs expressed by ProJect
»part1c1pants is for tutoring and counseling. Project
TOGETHER has addressed these needs by deve]op1ng an
expanding peer-tutoring service.

Unique features of this program include,an
interview with the potential tutee to inform him of his
responsibilities in a tutor-tutee relationship. Addi--
" tionally, Project TOGETHER staff try to determine if
the student has needs beyond spec1f1c academic assist-
-ance. -In those cases that require it, the student is

: then a1ded in the area of his need

. A]though the Project is one of- on1y 100 such

programs in the nationg-TOGETHER is d1st1nct1y different
from the others because it goes much further in 1ts work
for minority students.

The Project's coordinator, a former schoo1

teacher, says that they do basically the same things the Y“;

other programs do in terms of tutorial assistance. She
feels that wiére TOGETHER s1gn1f1cant1y d1f§prs is. in
the intense personal involvement in every T GETHER
student S success or fa11ure

-

The program was 1n1t1ated by its present director
and two university professors. It began as a vo1unteer
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-and 1972-73.

o
-

well below the natiohal averages for colleges. There .

Project TOGETHER are painfully aware of the pressures

program in 1967 but because of its successes and because.
one program had financially destitute students helping
equally destitute students, efforts to find funding

were begun. ~ h

The program received $100,000 fFronfHEW for the o
1970-71 year and.was refunded for that amount in 1971-72 .

. The attrition rate of program participants is

were 240 students involved during the first semester

and only four were unable to return. During the second
semester there were 374 students and the loss was less
than 10 percent. 'The national average for students -
withdrawing from college is close to 30 percent. .

Tutoring, offered in every major area,. is con-
ducted on a one-to-one basis with group-sessions help .
in certain subjects where .necessary. - Tutors are selected
on the basis of their knowledge of the material, their
ability to relate to tutees, and their financial need.

- Tutors undergo in-depth orientation sessions - .
with TOGETHER staff which give them helpful insights :
into various tutoring techniques and alert them to diffi-

culties they might encounter. Additionally, both tutor

and tutee complete regular,evaluations of one-another's
performance. Where there is criticism by one or the

other, TOGETHER staff review the relationship in an

effort to pinpoint and rectify the sjtuation.

If one component of Project TOGETHER can be °.
isolated as the major determinant of success, it pro-
bably is the infectious commitment displayed by the
director and entire staff. : ’ )

As in the case of Program B, participants of
on minority students and are dedicated to mediating

some of those pressures through academic assistance
as-well as social support.

w
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To- date, the University faculty and adrmmstra-
tion share the enthusiasm of the program's staff. Because
it is federally funded, the University has not had to make
any financial comm1tment to verify their support but that
t1me will come when federal funds wane.
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) Prepared by Framk G. Douthwaite
Director, Tutorial Services

Y
[

v -
5 . SINCLAIR COMMUNITY " LLEGE .
' by o, Perry Ot.
Dayton, Chio -
" B5402 =
S A %
From: Mffice of -the Director of: Tutorial Services* . R
T, - )
To: © . All Tutors
o
’ Subject} Suggestions to Assist You in- Your Tutorial Duties *

o

Tutoring is essentially an. individual experience; the interrelationship of
two -indiviidals working closely together. In this relationship there is ’
no one method, no easy a2nswegr. The most success will be found with methods
which you develop yourself while working with the student. Any method
which helps your tutee will be considered the test method. - Tutoring tips
presented here summarize suggestions which other tutors have . found helpful.
They are intended to ser§e as a guide to you in your work.

-

v

PURPOSES °F THTORING

1. &o bolster the studént's self-image, self confidence and hope, .
providing for as many "success' experiences as possible.

2. To help the student expand basic skills and awareness needed to have
the maximum amount of success in dealing with his life situation (school,
home, cominunity). :

> 3. To widen the horizons of the student by involving him in real
experiences. (Any situation can b%pome a ilearning experience if the
dimensions of it are thought about, talked about, ‘expanded upon.)

¢
“

COMMITMENT

Tutoring is serious business. "A tutor who is late, who skips sessions,
~who 'drops out' is a great disappointment to a tutee who has faith and

confidence *in him." //

TIPS FOR THE FIRST SESSIONG

1. Be sure that you and your tutee have names straight. Learn nick-
" names, if any. It will help to write down your name and give it to your
tutee. OStudents are often hesitant to communicate with tutors when they
are uncertain of names. iLl'.n addition, exchange telephone numbers for emer-

gency communications.
(;bove

. 2. To build rapport, talk with the tutee about his interests and,
-all, listen. Respect the tutee as an:individuwal, with a distinct personality
of his own. Appreciate his interests and—secept him as he is. 'Reserve
Judgments. : .

v,
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Suggestions foP Tutors - .

3. Tevote most of the first session to getting t know the tutee as a
rerson. After a few geéssions you should know bim fairly well.
i . . . - -

L, B

)

gin tutoring at a level well witnin the grasp wf the tutee. This

will provide an atmosphere of success. Remember, many tutees have had little .
success in s:hool and need rewarding experiences to restore their self-assur- =
ance. This atmosphere will build the student's confidence.

TIPS FOR LATER JESSIONS

e e
% -

. u 1. In general, the less work you do for your tutee the bebter. Al-
. - thotigh it is quicker, easier, and less frustrating for a tutor to do a pro-
.blem, it is of=little permanent help to the stéident > Help him learn HOW.
to do his own work. ) )
A good tutor will anen\l most of the time ASKING QUESTIONG, LISTENING, AND
HELPING THE TUTEE T0 THINK FOR HIMSELF, rather than lecturing to him.
. 5 L
2. Move on to more challenging material as sodn as y,ou. have established
a working relaticnsnfp. fnce you feel the tutoring is going well don't be
guilty of under-expectation. If you expect little from your tutee, he ‘will
produce little. Let him know you have high expectations for him. With :
this encouragement he may come to have the same expectations for himself.
<
3. We have arranged so that tutoring sessions will normally not ex-
ceed one nhour. If you find it more practicable to arrange for shorter,
sessions, onsult with the Director of Tutorial Services to arrange this.

- L. To the extent possible, be creative and imagimdtive in your tutor- \
ifig methods.  Look for ways to motivate your tutee and to involve him in

the activity. RS ) : .
. ) o K
5. Plan with your tutee as well ds for him. . v’ . .
- . : .
i T 6 . Be sensitéive to special problems which may be affecting the young
B per'son.’ . ) : . N

°
T. vesist the’;ﬁpanatlon to crltrlzexthe schools as a means of | . >
identifying w1th/tfhe tutee. If you have questions regarding the school's
instructional pregram, its policies and procedures, bring them to the
attentwn of the Derctor of the progran.
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Buggestions for Tutors ¢
. .
. [
.
CAITTION: . *
t -
_Tutoring is a way of trying to help other pecple. It is not difficult,
in trying to help othera, to 3o more harg.than good. People who offer N

hielp in a patronizing e andes scending way easiliy san compound. the very
f‘eelmge of inadequacy they are trying to help the “ther people overcome.

To redjuce this danger:’tpere are several 3pproach45-in helping young peo-
ple which have‘proven valuable in otHer tutoring projects.
[

1. ne way to avoid a patronizing tone is to relate to your tutee as
an equdal. Do this in the sense that you and he are human beings with
protlems-and a future to f 'e. Think of working with your tutee, rather
than talking at "him. " N

2. Avoid th;nking b yourself, and talklng Lo uthers, as the giver and
the helper, or-in the extreme asathe saviour .from the ocutsige with the &
answers to all the protlems of “the educationally or env1ronmeﬂ‘h;ly disad-
gantaged. .

3. 7 Tau't expect your tutee to srow apnreCLation for your efforts before
you have besome n friend. ne tutor destroyed whatever relationship he
had developei with his tutee by repeating on two aoc5>1ons "Here®I am ° [
traveling 10 miles twic~e .ach week to help you out of your difficulties’ ’
and you hagen't even fxu~shei your homework for fie.' .
) . Empathy is an important quality to seek if you are tutoring. e -
Have enough understénding cf your tutee and knowledge of his background
and possible cultural differences so that you accept him as he is, rather =~
than reject him because he is not what you think he ought to be. Be
willing to %tart at his level and take his pace,
1

5. Be sensitive in *ommunlcatlng with ynur tute». More than anything,
tﬂ;S means bexng a careful listener.

t. Atove all, te aware of wh3 you are. Examine your motivations.
Be yourself and be honest in your relationship with your tutee.
- T

7. Don't take all reactions perscnally; they may te directed against
society and the change to releuse them is meaningful.
“ "

£l
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SINCLAIR COMMUNITY COLLEGE
TUTORIAL PROGRAM

o
~ < -

for
YSTUDENTS

POLICIES CONCEFRNING TUTORIAL PROGRAM FCR STUDENTS BEING TUTORED.

; . This is a compilation of pertinent t‘acts, policies and procedures
concerning the Tutorial Program. These polxcles must be adhered to by
¢ all students being tutored. . - - =

e

. ) © .

EACK STUDENT SHOULD REALIZE THAT HIS INSTRUCTOR IS HIS PREIMARY SOURCE OF
INFORMATION FOR THE COURSE. All problIems should be discussed with the
appropriate instructor. FErequent.y students may receive academic assistance
from their instructo* which wildl” prec.Lude tutorial assistafice. It would-be
approur).ate for each student to discuss his atademic difficulties prior to

"signing ub" to be tutored.r . . ’ o -

’
PLEASu REMEMBER THAT YOU ARE NO‘I‘ ‘ELIGIBLE TO EE TUTORED UNLESS 'YOU ATTEND
« YOUR CLASSES REGULARLY. ~ s

‘!UMBE'E OF HOUFo ,~Each student will be tutored a maximum of twe hours
“for each subiect far which they are enrolled to be tutored. Students
normally may be tutored foi.only two ‘subjests. However, perm1551on may
"be granted for additional subjects or additiongl hours and will” be

considered
tiop mfter
involved.

by the.Director pf Tutorial Services «and the Dean of Instruc-
consnltation with the instructeor of the student or students
~

[ . - )

|- S "If, at any time, you feel that you will no longer beuefit: f’rom tutormg
and you do not wish to be tutored further, plcase advise your tutor or
Mrs Prutt

P .
. NUMBER OF STUDENTS PER TUTORLNG SESSION - Students may be tutored in -
" groups not to exceed two. 1In grouping students for tutorial sessioms,
consideration will be given to student ability, mstructor,_subject
matter, etc. . ) .

L REPORTING INST/RUCTIONS - Students who.have applied,for a tutor_should
. " kedp in contact wigh Mrs. Pratt after applying. Students may call
E&t\gnnon 52 or report to the Tutorial desk within three days after
- aPpllcation This is 1mEortant( v

Also' please check Bul;cuiu Board frequently for messages. oo

b
) ATTENDANCE '- Students are expected to meet gll schedulei tutorial.
' sessions~ In the event of emergency; sictniss, etc which may ‘preclude
’ - atterdance’or result in tardiness, the student ylll caJ.l his tutor ot
Mrs. Prati \mimmlstratlve Assistant) ‘Extension 52, as-soon as possiblec,
Each session is normally” scheduled for gne hour and each student will be
expected to spend the whole period with the tutor.

o

STUDENT PROGRESS REPORTS - Eacﬁ tutor will report wu UVhe p?b‘grpss of
students being tutorcd cvery two weeks. This report will include ipfor-
mation concerning attendancc, gttitude, etc. A copy of tl'i’e progress
report will be sent to tite appropriate Instructor and one copy will
remain in the files of’ the Tutorial Program. . AN

N . ) 1 X o

""%lwt;A -

immedistely, so that another student can be tutored. s

: A | 116 o 8

2




Policies for Students ¥

Lo page 2

STUDENT ATTITUDE -Every student parficipating in the program will
be expected to approach each tutorial session with the objective of
gaining as much academically from each session as pOSSlble He

~ should be prepared to discuss -his subject with his tutor, ask

pertinent questions, etc. The tutor will not do ¥homework” for the
students but will assist in every way to help him understand the.
subjsct. The tutors are paid by the hour for assisting in this program

The proper attitude on the part of the student will aid immeasurably.

TUTdRIAL ADMINISTRATION - Students he:ying questions eoncetning anx'
problems with the. Tutorial Program wnich cannot ?e answered by their
tutor should contact Mrs. Pratt, bth Floor YMCA, or Mr. youthwalte,

‘Directpr of Tutorial Services.

Y

Pl
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-and are’ expected to maintain a proféssionual approach toward their duties.
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o APPENDIX E
- .. SAMPLES OF FORMS USED_FOR:
o : 1) TUTOR' SCREENING .
."2) REQUEST FOR TUTORING
A ”
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APPLICATION® FOR STUDENT ASSISTANT

TUTORING PROGRAM

ADDRESS

TELE?ONE #

SOCIAL SECURITY #
<

@

- <o .

AREA YOU JISH TO TUTOR IN: VERBAL  MATH  BIOLOGY ~ CHEMISTRY

- FORZIGN LANGUAGE (SPECIFY)
OTHER . ‘
LIST COURSES 'YOU HAVE TAKEN TN THIS AREA: © .
N r

-OTHER QUALIFICATIONS:

= . Y
- ~ a a
SIGNATURE K - DATE
) ) “ v,
2 FACULTY RECOMMENDATIONS : v
. 4
4 ’ .
=4
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APPLICATION FOR TUTORING ' Date
NAME ’ ' ARE YOU A& VETRAN? yEs () No ().

Course or area .to be tutored ini g1ve course and section no. )
Instructor of course:
Preferred hourg for tutoring: g ] Assig-nedj hourss

)

CONTRACTUAL AGREEMENT: If a student misses more than two tutoring sessions without
conta.cting ..-s/her tutor, he/she wili automatically be dropped from the program.

Course instructor’'s 'commentss .
YES NO 3
g { ). Stumenwv is making a sincere effort to pass this course.
2 Student can probably profit from tutorial assistance,
§. E Student 1is education&lly deficient in this subject area,
. Pa.rticula.r instructions ‘for tutor--if "yes", please use reverse side.

Tutor's commentsl
YES NO
o Student regularly keeps appointments.
E Student is making progress. "
) Student is esincerely coopeative.

o . s - -

INSTRUCTIONS FOR TUTORING SERVICE ~

1. .Student is responsible for bring his own textbook, assig;uuents} test papers, or

any other material pertinent to the success of the tutoring session.

2. Student should contact nis/her tutor or the tutoring office if he/she will miss

a tutoring session. Fallure to do so will ;result in expulsion from the program,
as by the above contractual agreement. .

3, Fiease write class schedule below including section and room numbers,

4§, Vetrans should proceed to Room MiO4 and complete part of VA Form 21E-19901.

STUDENT SCI-EDUIE

© MHuF < Reom // T-T Room
B100- , ] B100-

8150 . //9115

93100~ . 9125~

9150 . //103440

10:00= ; 10150~

0350 /12105

TT:00- . = ) 12115~

1150 . - //1:30

+2300= o ’ 1150

12:50 : /2:55

1ol - ' : 105~

1150 s L /EHZO

2100~ . - .

2150 . _ /A g ,
3700~ ‘ : — ;

3150 : . j/ &

1)
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Other Center Pub1ication§;

b a

. .
. Publie Universities, State Ageneies, J"i > Lo

Constl tutional Autonomy in Dealine, by L A G1enny
and T.K; Dalglish. . $4.50 '

The Campus Semate: Experiment 'n Demoeric ;, oy
H. L. Hodgkinson. $3.00

Bducational Characteristics and leeds of Jen Srudents:

4 Feview of the Literature, by E.L. Klingelhofer
and L. Hollander. $4.25

ko Mase o Uniweveal Higher Education: The

Bpliien and Ameriean Transformations, by T.R. McConnell,

R.O. Beraah'l, and M.A. Fay. $3.50

FEualyrting University Ll,dlﬂ?,.by M. H11derb“a.-,
R. Wilson, and E. Dienst. Included is 32 page
User's Manual i Sample Survey Ingtrumentis..

=$2.00 S -

S _
T?ze ”"olw Juest for hzuzaz*wru, Jrrortunity, by

L.L. Medsker. $3.00

it Commoity Colleges: Adaptation Jir

Upkan Multi-uni
'70s, by E.G:» Palola.and A.R. Oswaid. $3.80

the

roordinating Higher Education for the '70s: D Multi-
campus and Statewdde Fuidelines for Prastice, by
L.A. Glenny,,R.0. Berdahl, E.G. Pa101a, and
J.G. Pa1tr1d e. $2.50 ) C o

Pul lie and Pr;;me*.zru Voeatiimal Tratwing: A Stuly
af Effectipeness, by We’l’lford W. Wilms. $5.00

National Merit Studenmts in Collc,s, by Fred T. Tyler
$6 00 . ’

These publications are avaﬂab]e from: Publications
Department, Center for Résearch and Development in
Higher Education, University of California, 2150 Shattuck
Avenue- 5th Floor, Berke1ey, California 34704
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